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Need Diverse Books (WNDB), 

a groundbreaking, grassroots non-profit organization 
dedicated to increasing diversity in children’s literature.
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Dr. Adolph Brown, American 
urban and rural school educator, 
is recognized internationally 
as one of the most uniquely 

inspiring, relevant, and entertaining speakers on equity 
and diversity. His simple, powerful, universal, and timeless 
teachings skillfully address the impact of stereotypes and 
transcend differences— Brown is the leadership speaker 
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books for young readers, , and the National Book Award 
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Appearance made possible by Scholastic.
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in education. 
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To say our standards are life-changing for my profes-
sional work is an understatement. The National School 

Library Standards for Learners, School Librarians, and School 
Libraries push us a bit out of our comfort zone to become 
better practitioners, to become better for ourselves and, 
ultimately and most importantly, for our learners.

For me personally, the release and implementation of the 
National School Library Standards have been my focus and my 
passion since their inception; for AASL the impact has 
been monumental. This paramount event has propelled 
us into exciting and sometimes unchartered territory, one 
where school librarians are championed, respected, and 
revered by both the learners and the educators they serve.

As I started planning my column for this issue about the 
AASL Standards, I realized that everything I have written 
this year—every blog post, every President’s Column—and 
everything I have presented to my fellow school librarians, 
to our colleagues across ALA, and to school adminis-
trators have revolved around the National School Library 
Standards.

So why are the standards vital to our work in school 
libraries? The researched and comprehensive National 
School Library Standards give school librarians the path to 
a meaningful, learner-focused practice. The standards 

empower school librarians to be leaders that truly 
transform teaching and learning. After all, that is our 
AASL mission:

The American Association of School Librarians empowers 
leaders to transform teaching and learning.

The AASL Standards engage school librarians in 
practices that “enable learner voice, choice, and agency” 
(AASL 2018, 19). Along with my fellow members of the 
standards and guidelines editorial board, I have thought 
a lot about learner voice, choice, and agency, and how 
they connect school librarians with the larger educa-
tional community. I remember the moment the quote 
about inquiry by Paolo Friere was suggested for the book. 
The standards editorial board members were so excited 
because the quote spoke to us so strongly about what we 
believed about Inquire, one of the Shared Foundations 
of the standards, and its connection to the larger educa-
tional landscape. A quote by such a renowned educator 
and philosopher reaffirmed our belief in the power of a 
Shared Foundation. The significance of finding quotes 
from visionaries that aligned with the foundational 
standards for school librarians was enlightening to our 
process. Take a few minutes to reread the quotes below 
that were published in each of the Shared Foundation 
chapters in the AASL Standards book and see how 

 
 

president’s 
COLUMN

Articulating these connections and their value can also help 

you and other school librarians advocate for policies and 

resources needed for the rich knowledge environments we 

want for all our learners.

What’s in a Quote? Building Connections Using the 
National School Library Standards!
Kathryn Roots Lewis, 2018–2019 AASL President   |   klewis@norman.k12.ok.us

The standards empower school librarians to be leaders that truly transform teaching and learning.
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these thoughts resonate with you. Reflect on how they 
influence your work around the standards in your school 
community.

INQUIRE

Knowledge emerges only through invention and 
re-invention, through the restless, impatient, 
continuing, hopeful inquiry human beings pursue in 
the world, with the world, and with each other.

—Paolo Friere (1993)

INCLUDE

Not having heard something is not as good as having 
heard it; having heard it is not as good as having 
seen it; having seen it is not as good as knowing it; 
knowing it is not as good as putting it into practice.

—Xun Kuang (Knoblock 1994)

COLLABORATE

Most great learning happens in groups. Collabora-
tion is the stuff of growth.

—Sir Ken Robinson (2010)

CURATE

It’s just as valuable to curate content as it is to create it.

—Guy Kawasaki (2015)

EXPLORE

A mind stretched by a new idea or sensation never 
shrinks back to its former dimensions.

—Oliver Wendell Holmes Sr. (1858)

ENGAGE

Example isn’t another way to teach, it is the only way 
to teach.

—Albert Einstein (Hermanns 1983)

Reading these quotes through the lens of the National 
School Library Standards makes me keenly aware of the quotes’ 
unique significance. They help us look at our Shared 
Foundations through fresh eyes that draw attention to 
the way the standards align with all facets of a learner’s 
education. I read, continue to read, and encourage you to 
read the literature that principals, superintendents, and 
curriculum staff are reading. Look for connections, as I 
did in these quotes, to the National School Library Standards 
in everything that you read and implement. Make these 

relationships clear to those outside the school library 
profession—especially to your stakeholders. Looking for 
links to the standards matters because your knowledge of 
connections to the broader educational landscape gives 
you the vocabulary and knowledge to elevate your school 
librarian status as a viable and authentic member of your 
school community. Articulating these connections and 
their value can also help you and other school librarians 
advocate for policies and resources needed for the rich 
knowledge environments we want for all our learners.

This issue of Knowledge Quest is full of articles that will help 
you implement and think about the AASL Standards in 
new ways. Use these ideas, build on them, push them even 
further to amplify a school library practice that is learner 
focused.

You’ve got this, learner-ready school librarians!

Works Cited:
American Association of School Librarians. 2018. National 

School Library Standards for Learners, School Librarians, and 
School Libraries. Chicago: ALA.

Friere, Paolo. 1993. Pedagog y of the Oppressed, rev. ed. 
London: Penguin.

Hermanns, William. 1983. Einstein and the Poet: In Search of the 
Cosmic Man. Brookline Village, MA: Branden.

Holmes, Oliver Wendell, Sr. 1858. The Autocrat of the Breakfast 
Table. <www.gutenberg.org/files/751/751-h/751-h.htm> 
(accessed January 25, 2019).

Kawasaki, Guy. 2015. “Create or Curate?” <www.youtube.
com/watch?v=372mSxobQDQ> (accessed January 25, 
2019).

Knobloch, John. 1994. Xunzi: A Translation and Study of the 
Complete Works. Stanford, CA: Stanford University Press.

Robinson, Ken. 2010. “Changing Education Paradigms.” 
<www.ted.com/talks/ken_robinson_changing_education_
paradigms> (accessed January 25, 2019).

Kathryn Roots Lewis is director of libraries and instructional 

technolog y for Norman (OK) Public Schools. She was a member of 

the AASL Standards and Guidelines Editorial Board. Kathryn was 

recognized with the 2018 Oklahoma Library Association (OLA) 

Distinguished Service Award, the 2013 University of Oklahoma SLIS 

Outstanding Alumni Award, the ISTE Making IT Happen Award, 

Oklahoma’s 2012 Outstanding Technolog y Leader, and the 2010 

OLA Library Legend designation. She is a past chair of the AASL 

Supervisors Section, past Region 6 Representative to the AASL Board 

of Directors, and a past president of OLA.

5Volume 47, No. 5  |  May/June 2019



For the past year and a half, members of the school 
library community across the country—and even the 
world—have been learning about and beginning to 
implement the 2018 National School Library Standards for 
Learners, School Librarians, and School Libraries. We feel the 
urgency to support students in developing the compe-
tencies, knowledge, and understandings they need to 
navigate the flood of information in their lives, and 
with this urgency comes the need for us, as profes-
sional school librarians and related stakeholders, to 
quickly analyze and apply the new ideas and approaches 
that come into our field. However, we cannot look at 
the AASL Standards as a one-and-done professional 
learning opportunity—or a top-down mandate. Imple-
menting the AASL Standards is certainly more of a 
journey, with starts, stops, construction, deconstruction, 
and detours along the way.

In this issue, we are excited to share features written 
by your colleagues about their own journeys with the 
standards. Even if you have not quite begun your journey 
yet, what you read in this issue of Knowledge Quest may 
inspire you to get in, get your engine revved, and get on 
the road. If you have begun, read the issue for new ideas, 
places to visit, and people to let you know you are not on 
this journey alone.

Planning for Learners

In any journey, we have to consider the needs of the 
travelers. Several writers in this issue focus on our 
central travelers: the learners in our schools, classrooms, 
and libraries. First, middle school librarian Jennifer 

Freedman and middle/high school librarian Alice 
Robinson share their ideas for developing activities 
related to the Explore Shared Foundation, and in doing 
so, they offer several valuable strategies and activities to 
inspire work with learners of all ages.

Next, Mary Lou O’Connor reminds us that every journey 
involves choices along the way. She describes how using 
menus of activities empowers her elementary learners to 
make choices and use their voices in engaging literacy and 
technology-infused lessons.

And finally, Deborah Ehler-Hansen and Casey O’Meara 
provide information on what their Vermont school 
district has done to incorporate information skills and 
our Shared Foundations into their portrait of a graduate. 
In K–12 schools, the focus is often on graduation as the 
ultimate goal, but as school librarians, we know that we 
are really preparing students for the beginning of their 
own journeys into careers, college, and civic life in which 
they will continue to apply information-literacy skills and 
explore the personal interests they have developed in and 
through libraries.

Connecting with Fellow Travelers

In addition to the travelers, the contributors in this 
issue also consider the new people we meet and the 
communities we visit along the way. Middle school 
librarian Calypso Gilstrap shares her integration of the 
learner standards with the International Baccalaureate 
Approaches to Learning, showing several comparisons 
and integration points along the way.

 
 

guest editor 
COLUMN

We are excited to see how the journey continues 

in more schools, districts, and states, inspired 

in part by the brave adventurers who have 

chronicled their travels here.

Journeying with the AASL Standards
Kate Lechtenberg | kate-lechtenberg@uiowa.edu Jennison Lucas | jennisenlucas@park6.org
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Likewise, Courtney L. Lewis, director of library services 
and innovative research at an independent school, provides 
insight from that perspective as she shares how she fostered 
reading groups for independent school librarians in her 
region. These two articles reflect the valuable connections 
between the AASL Standards and the work happening 
in other organizations that share our goals for student 
inquiry and critical education.

And finally, professor and librarian educator Jenna 
Spiering shares important insights about the connec-
tions between recent adolescent literacies research and the 
AASL Standards. Her article is a call to remain connected 
with research in the field of literacy in order to support 
multimodal literacy instruction and student choice.

Venturing Further Afield

Continuing the journey beyond individual travelers 
and those we meet and connect with along the way, our 
final group of features focuses on how school librarians 
connect with various stakeholders to share the journey. 
First, district library supervisor Sarah Searles describes 
her journey of sharing the AASL Standards with school 
librarians in her district, and how she and her colleagues 
developed new communication pathways and updated their 
approaches to professional development as they explored 
the standards together.

Some of our contributors also consider stakeholders beyond 
the school librarian. Kathryn Roots Lewis shares her 
adventures in introducing the AASL Standards to admin-
istrators, and along this same path, Jeffrey DiScala shares 
insights into the unique roles played by district library 
supervisors. These two pieces highlight the importance of 
connecting with educators in supervisory roles.

Laura Hicks describes how the state of Maryland was able 
to adapt the National School Library Standards for adoption 
of their state standards for school libraries, modeling the 
steps that other states may follow if state-level standards 
adoption is part of their plan.

In the online features, high school librarian Misti Jenkins 
provides us with a specific bite-sized strategy to introduc-
ing the AASL Standards with colleagues who may be at the 
beginning of the journey.

Some of us are in positions in which we can invite more 
people to join us on the path. Library educators Jen 
Spisak, Carl Harvey, Karla Collins, and Audrey Church 
share information about their grant-funded profes-
sional development initiative for rural school librarians, 
bringing several districts together to gain new resources 
and share perspectives. These professors also helped the 
school librarians in their region establish a community of 
practice.

Similarly, school librarians LaDawna Harrington and 
Christina Cucci describe their GPS or “Going Places with 
the Standards” plan. Their journey for offering profes-
sional development to teachers in New Jersey inspired 
our journey metaphor in this introduction as well, and we 
think you’ll find these professional development endeavors 
inspiring to your own adult learning work with schools, 
regions, and states across the country.

The Journey Continues

We are very excited to be able to share this issue with you. 
It represents the thoughtful, inventive work that many 
committed school librarians, library supervisors, and 
librarian educators and researchers have already begun, 
and we have learned so much throughout our own journey 
with this issue. We are excited to see how the journey 
continues in more schools, districts, and states, inspired 
in part by the brave adventurers who have chronicled their 
travels here.

Jennisen Lucas is the district librarian for Park County School 

District 6 in Cody, Wyoming. As a member of AASL, she chairs the 

Standards Committee and serves on AASL’s Beyond Words Grant Jury. 

She is also the past chair of the Wyoming Library Association’s School 

Library Interest Group. She achieved National Board Certification in 

2006 and renewed in 2016.

Kate Lechtenberg is a doctoral candidate at the University of Iowa. 

She wrote the chapter “Curating against the Canon: Collaborative 

Curation for Critical Inquiry” in Teaching the Canon in 21st 

Century Classrooms: Challenging Genres (Brill 2018), and 

coauthored (with Elizabeth Burns, Marcia Mardis, and Mary Keeling) the 

chapter “The New National School Library Standards: Integrated Learning 

and Growth for Innovative School Librarian Positions” in Global Action 

on School Library Education and Training (De Gruyter 2018). 

She coauthored (with Jeannie Phillips) the article “Speaking up for Equity 

Takes Courage—But the Standards Have Your Back” in the May/June 

2018 issue of Knowledge Quest. She was a member of the Standards 

Implementation Task Force and is a member of AASL.

You can contribute to conversations about implementing 
the standards and share ideas online. Reach out to 
colleagues in your own district and beyond. To find 
places to connect with others on the journey, go to 
<https://standards.aasl.org/social-media>.
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NATIONAL CONFERENCE SPREAD
THURSDAY, NOVEMBER 14

Backstretch Breakfast Tour at 
Churchill Downs 
8:00 am - 12:00 pm | $50

There’s no experience 
quite like a once-in-a-
lifetime chance to spend a 
morning on a private 
backside tour at Churchill 
Downs Racetrack. Your 
group will get a behind the 

scenes view of Thoroughbred racing at the “World’s 
Most Legendary Racetrack.”

Float Like a Butterfly…Swing Like a Bat?
9:00 am – 12:30 pm | $30

The Muhammad Ali Center 
is a multicultural center with 
an award-winning museum 
dedicated to the life and 
legacy of Muhammad Ali. 
Louisville Slugger Museum 
&  Factory is all about 

celebrating the extraordinary role of Louisville Slugger 
in baseball’s past, present and future. 

Trolley Tour of Louisville  
10:00 am – 11:15 am | $30
*Repeat of Wednesday’s tour.

PRECONFERENCES  
Visit national.assl.org/preconferences/ for 
full descriptions and learning goals. AASL 
preconference workshops will be presented 
by the authors of forthcoming publications 
from AASL and ALA Editions.

Expand your conference experience with AASL’s 
preconference workshops and tours. 
A separate registration fee is required for ticketed events and advance registration is 
recommended. On-site registration will be allowed pending availability.

WEDNESDAY, NOVEMBER 13 

The Real Horse Lives of Louisville 
 11:00 am – 5:15 pm  | $75

Horse Farm Tours gives 
its guests a close-up 
look at the world’s 
premier Thoroughbred 
horse farms. You can 
expect to spend 
approximately three 

hours with your tour guide visiting horse farms, 
Historic Keeneland Race Course and other 
attractions in the area.

Trolley Tour of Louisville 
2:00 pm – 3:15 pm  | $30

There’s no place else 
quite like Louisville. It’s 
more than just Bourbon 
and horse racing!  It’s a 
booming city with great 
neighborhoods, 
incredible food, nice 

people and a cool vibe.  On your 75-minute trolley 
tour, we’ll show you the town and share all kinds of 
interesting history and legends as well as local 
favorites and a few hidden gems!

SCHOOL TOURS 
Visit national.aasl.org/school-tours/ for full descriptions

WEDNESDAY, NOVEMBER 13

Eminence Independent Schools Tour
8:00 am- 2:30 pm  | $45

The Eminence librarians are deeply involved in 
the micro-credential process, and work with 
classes, kindergarten, through twelfth grade, on 
information literacy skills, research techniques, media 
projects, and makerspace tools and techniques.

Independent Schools Tour 
8:00 am – 3:30 pm | $45

Attendees will have the opportunity to tour three 
outstanding Louisville schools – Kentucky Country 
Day, the de Paul School, and Louisville Collegiate. 
Each library’s unique space will excite and inspire 
attendees with low-cost DIY design ideas, unique 
spaces for collaboration and quiet work, and 
approaches for students with learning differences.

THURSDAY, NOVEMBER 14

Middle & High Schools Tour
7:45 am – 12:30 pm | $30

The Kammerer Middle School Library strives to model 
what it is like to be a life-long learner and is constantly 
evolving and growing their program.  Student-focused 
Ballard High School ensure that students play important 
roles in the communi ty beyond the library walls.

Elementary Schools Tour 
9:00 am – 1:30 pm | $30

With a dynamic STEAM program and a makerspace 
focus, North Commons Elementary student creation 
is technology driv en. At the K-5 Dunn Elementary 
School library, collaboration is key for making the library 
a partner in instruction. Most collaboration projects 
are approached through the lense of digital media.
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NATIONAL CONFERENCE SPREAD
THURSDAY, NOVEMBER 14

Backstretch Breakfast Tour at 
Churchill Downs 
8:00 am - 12:00 pm | $50

There’s no experience 
quite like a once-in-a-
lifetime chance to spend a 
morning on a private 
backside tour at Churchill 
Downs Racetrack. Your 
group will get a behind the 

scenes view of Thoroughbred racing at the “World’s 
Most Legendary Racetrack.”

Float Like a Butterfly…Swing Like a Bat?
9:00 am – 12:30 pm | $30

The Muhammad Ali Center 
is a multicultural center with 
an award-winning museum 
dedicated to the life and 
legacy of Muhammad Ali. 
Louisville Slugger Museum 
&  Factory is all about 

celebrating the extraordinary role of Louisville Slugger 
in baseball’s past, present and future. 

Trolley Tour of Louisville  
10:00 am – 11:15 am | $30
*Repeat of Wednesday’s tour.

PRECONFERENCES  
Visit national.assl.org/preconferences/ for 
full descriptions and learning goals. AASL 
preconference workshops will be presented 
by the authors of forthcoming publications 
from AASL and ALA Editions.

Expand your conference experience with AASL’s 
preconference workshops and tours. 
A separate registration fee is required for ticketed events and advance registration is 
recommended. On-site registration will be allowed pending availability.

WEDNESDAY, NOVEMBER 13 

The Real Horse Lives of Louisville 
 11:00 am – 5:15 pm  | $75

Horse Farm Tours gives 
its guests a close-up 
look at the world’s 
premier Thoroughbred 
horse farms. You can 
expect to spend 
approximately three 

hours with your tour guide visiting horse farms, 
Historic Keeneland Race Course and other 
attractions in the area.

Trolley Tour of Louisville 
2:00 pm – 3:15 pm  | $30

There’s no place else 
quite like Louisville. It’s 
more than just Bourbon 
and horse racing!  It’s a 
booming city with great 
neighborhoods, 
incredible food, nice 

people and a cool vibe.  On your 75-minute trolley 
tour, we’ll show you the town and share all kinds of 
interesting history and legends as well as local 
favorites and a few hidden gems!

SCHOOL TOURS 
Visit national.aasl.org/school-tours/ for full descriptions

WEDNESDAY, NOVEMBER 13

Eminence Independent Schools Tour
8:00 am- 2:30 pm  | $45

The Eminence librarians are deeply involved in 
the micro-credential process, and work with 
classes, kindergarten, through twelfth grade, on 
information literacy skills, research techniques, media 
projects, and makerspace tools and techniques.

Independent Schools Tour 
8:00 am – 3:30 pm | $45

Attendees will have the opportunity to tour three 
outstanding Louisville schools – Kentucky Country 
Day, the de Paul School, and Louisville Collegiate. 
Each library’s unique space will excite and inspire 
attendees with low-cost DIY design ideas, unique 
spaces for collaboration and quiet work, and 
approaches for students with learning differences.

THURSDAY, NOVEMBER 14

Middle & High Schools Tour
7:45 am – 12:30 pm | $30

The Kammerer Middle School Library strives to model 
what it is like to be a life-long learner and is constantly 
evolving and growing their program.  Student-focused 
Ballard High School ensure that students play important 
roles in the communi ty beyond the library walls.

Elementary Schools Tour 
9:00 am – 1:30 pm | $30

With a dynamic STEAM program and a makerspace 
focus, North Commons Elementary student creation 
is technology driv en. At the K-5 Dunn Elementary 
School library, collaboration is key for making the library 
a partner in instruction. Most collaboration projects 
are approached through the lense of digital media.
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TRANSFORM YOUR TEACHING BY 

UNPACKING THE AASL STANDARDS 

INTEGRATED FRAMEWORK AND 

IMPLEMENTING SHARED  

FOUNDATION V: EXPLORE
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The 2018 National School Library 
Standards for Learners, School 

Librarians, and School Libraries 
enable school librarians to con-
tinuously tailor school libraries 
and activities to meet students’ 
needs and interests while meeting 
state curriculum requirements. 
The AASL Standards recognize 
learning as an ongoing endeavor 
that should not be confined to the 
four walls of the school building 
or library. To adapt the popular 
expression, “think global, buy 
local,” one can say the standards 
subscribe to the philosophy of “teach 
local, learn national, and achieve 
global.” Designed to empower school 
librarians to transform teaching 
and learning, the AASL Standards 
have enabled personalization for 
every learner and school librarian.

In late May 2018, Sara Kardasz, 
program administrator of Western 
Suffolk BOCES (Boards of Coop-
erative Educational Services) School 
Library System, asked for volunteers 
to dissect the AASL Shared Foun-
dations and discuss how school 
librarians can implement them. 
Sara gave each participant a copy 
of the recently published AASL 
Standards book. On September 
27, 2018, six teams consisting of 
three to four members met after 
school at BOCES to strategize. Each 
team had selected one of the six 
Shared Foundations. The two of 
us teamed up with another school 
librarian (who, unfortunately, had 
to bow out of participating because 
of other commitments) to work on 
the Explore Shared Foundation.

At our next liaison meeting (an event 
where school librarian representa-
tives (liaisons) of schools within our 
BOCES learn about new resources 
and state requirements, plan 
professional development oppor-
tunities, and share information) 
the two of us presented “Unpacking 
the National School Library Standards, 

Shared Foundation V: Explore.” The 
audience of approximately twenty-
five school librarians representing 
sixteen school districts (both public 
districts and groups of religious 
schools, most under the governance 
of the local Roman Catholic archdio-
cese) were very receptive to learning 
more about the new standards and 
ways this Shared Foundation could 
be incorporated into their practices. 
Below, we describe the strategies and 
lesson ideas from our own practice 
we shared at that presentation.

Shared Foundation V: Explore

Key Commitment: “Discover and 
innovate in a growth mindset 
developed through experience and 
reflection” (AASL 2018, 38).

Explore is the fifth of six Shared 
Foundations that support the AASL 
Standards Integrated Framework. Within 
each Shared Foundation in the AASL 
Standards—including Explore—are 
four Domains: Think, Create, Share, 
and Grow. All four Domains are 
germane to the implementation 
of each of the Shared Founda-
tions. The Competencies within 
the Domains are the measurable 
actions that show mastery. Whatever 
the subject matter, school librarians 
should always introduce the topic 
and elicit students’ prior knowledge.

Domain A: Think 
School librarians foster 
learners’ personal curiosity by:

1. Encouraging learners to read 
widely and deeply in multiple formats 
and write and create for a variety of 
purposes. (School Librarian V.A.1)

For this competency, both of us 
created a diverse display of fiction 
and nonfiction books for students to 
browse. After brainstorming about 
which genres they enjoy and why, 
students selected their favorites for 
independent reading and sharing.

Alice had a follow-up lesson in which 
her students selected a postcard 
about a person or a place, and then 
researched that topic. Students 
wrote a report, brochure, or letter 
to a friend or relative, describing 
the place and the top sites a visitor 
should see in that place. Those 
who selected a person wrote facts 
about the person and the impact 
the person had on society. Students 
listed their sources and shared 
their reports with the class.

2. Challenging learners to 
ref lect and question assump-
tions and possible misconceptions. 
(School Librarian V.A.2)

The Spanish foreign language 
teacher and Jennifer co-taught a 
lesson in which students created 
a campaign to have the Day of 
the Dead recognized as a local 
holiday. Students researched the 
subject and spoke with experts 
via video conference and Twitter 
chat. Learners wrote letters 
explaining why the Day of the 
Dead should be recognized as 
a holiday and sent them to local 
legislators. Bringing a real-world 
application to the task increased 
students’ motivation to learn.

3. Enabling learners by helping 
them develop inquiry-based 
processes for personal growth. 
(School Librarian V.A.3)

Working with a middle school 
English language arts (ELA) 
classroom teacher, Jennifer used 
a flipped classroom model to teach 
students about plagiarism, its impli-
cations, and how to avoid it. Students 
viewed videos at home using YouTube 
and Edpuzzle. The next day in 
class, students created a paper slide 
video (learn more at <www.youtube.
com/watch?v=Qf6L1PTG3p4>) 
that was used to teach other 
students about plagiarism.
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Alice’s students practiced docu-
menting sources, including books, 
websites, and encyclopedias, using 
EasyBib or NoodleTools. Also, a 
robust discussion grew out of reading 
Joe Bubar’s 2018 article “Does 
Facebook Know Too Much?” [Editor’s 
note: For additional information about 
Bubar’s article and other resources related to 
activities described in this feature, please see 
the list at the end.] Junior high school 
students were not happy about the 
fact that other people may have access 
to their accounts and often used their 
information (for advertisement) 
without their consent. After learning 
how to evaluate research sources 
based on authority/author, relevancy, 
date/currency, bias, and ease of 
navigation, students were divided 
into three groups. They were given 
three news sources (articles, videos, 
and memes) to determine which of 
the three was most reliable and why.

Domain B: Create 
School librarians stimulate 
learners to construct 
new knowledge by:

1. Teaching problem solving 
through cycles of design, imple-
mentation, and ref lection. 
(School Librarian V.B.1)

Tinkering and exploration not only 
foster creativity and academic success 
but provide many areas for collabora-
tion and leadership. These activities 
also provide a respite from “chalk 
and talk.” Students take ownership 
in selecting tasks and halting one 
task and moving to another, either 
individually or as members of a team.

Both of us have garnered a variety of 
makerspace resources over the years 
through a combination of district 
funds, grants, and donations from 
various sources. Alice’s students 
enjoyed assembling Botley robots 
and Robotikits, and using Dash and 
Dot Robots, as well as Ozobot devices. 
Learners also interacted with Jenga, 

Legos, Discovery Kids Space Lab and 
GeoSafari Talking Telescope, Mul-
tiplication Bingo, other math games, 
brain quests, chess, bilingual teach-
and-talk tablets, Connect 4, and 
other learning games. Later, students 
reflected on the process, thinking 
about what worked and what did not, 
and then discussed in their groups 
how the resource could be improved.

Although the preparation can 
be time-consuming, students 
often “make” better when they are 
presented with a challenge. One 
such challenge was the Marsh-
mallow Challenge. During Teen 
Tech Week, Jennifer began by 
explaining the Engineering Design 
Process (EDP) to students. EDP is 
a methodical approach to solving 
problems that involves a series of 
steps or algorithms to be followed 
when solving a problem or designing 
a solution. She provided students 
with items for the Marshmallow 
Challenge (spaghetti, marshmal-
lows, string, and tape). Students 
competed to design and build the 
highest tower in fifteen minutes. She 
frequently reminded students about 
the process as they worked on the 
challenge. These reminders helped 
to keep them focused and engaged.

2. Providing opportunities 
for tinkering and making. 
(School Librarian V.B.2)

Some activities in our makerspaces 
required students to read instruction 
manuals, install batteries, or repair 
calculators and watches. Students 
frequently stopped and reflected on 
what they did wrong and trusted each 
other to correctly assemble products. 
(Alice was thrilled when one girl 
brought a friend along with her after 
school to continue to fix a broken 
watch. The big smiles on their faces 
were priceless when they succeeded.)

Jennifer’s students participated in 
the Global Cardboard Challenge, 

which challenged students to be 
creative with cardboard boxes. Using 
washi (decorative paper tape) and 
electrical tape, Alice’s students 
made colorful purses and pock-
etbooks. By rolling up recycled 
newspapers and using clear tape, 
students made standing structures, 
magazine holders, and sturdy stools.

3. Modeling persistence through 
self-directed tinkering and making. 
(School Librarian V.B.3)

Students learn from each other 
and share their expertise. In 
a recent origami lesson, Alice 
observed one classmate showing 
another how to fold correctly to 
make a paper airplane. Soft skills 
like persistence and persever-
ance were better absorbed through 
observation and practice. Students’ 
creations were limited only by their 
imaginations and skill levels.

Domain C. Share 
School librarians prepare 
learners to engage with the 
learning community by:

1. Providing strategies for acting on 
curiosity about a topic of personal 
interest or curricular relevance. 
(School Librarian V.C.1)

Alice’s students explored various 
careers based on a career-interest 
inventory. Each student researched 
the career for which the inventory 
indicated the student was most suited 
and created a product explaining that 
career to others. Extension activities 
involved students connecting 
with experts around the world 
via Skype, Zoom, and Twitter.

Jennifer connected several Family 
and Consumer Science classes 
with the Pro Football Hall of Fame 
via a Web conference through 
which students learned about NFL 
careers other than players and 
coaches. School librarians can visit 
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CILC.org (Center for Interac-
tive Learning and Collaboration) 
and Microsoft’s Skype in the 
Classroom website for lots of ideas 
on connecting with experts online.

Jennifer also discovered that 
authors and subject matter experts 
were willing to chat with students 
and were reachable via Twitter or 
e-mail. She also learned some 
museums offer free and inex-
pensive programs that educators 
can schedule for their classes.

2. Assisting learners to co-construct 
innovative means of investiga-
tion. (School Librarian V.C.2)

Some school librarians have 
implemented Genius Hour or 
have participated in National 
STEM Day or Global Maker Day, 
allowing students to choose their 
own projects from the supplies 
provided. During Jennifer’s Genius 
Hour, students built prototypes to 
make their favorite sports better 
and designed apps to help combat 
bullying. Unfinished projects 
are stored or placed in the library 
office for students to complete 
during scheduled Genius Hour 
times, lunch, or after school.

A simple-to-run program in 
which both of us participated 
was the Hour of Code. This is 
a global initiative that happens 
each December. Students were 
involved in code.org and Google’s 
CS First coding activities (such as 
Make a Flappy Game, Code with 
Anna and Elsa, and Minecraft 
Hour of Code). Advanced students 
created their own games, art, 
and digital stories and shared 
them with each other. A group of 
Alice’s students tried unplugged 
activities such as making binary 
bracelets and exploring looping (a 
coding object or line that calls for 
repeat actions) through dance.

3. Structuring activities for 
learners to collaboratively identif y 
solutions to a challenge or problem. 
(School Librarian V.C.3)

Lessons on how to minimize litter 
at school and steps to start recycling 
at home and at school are some 
examples of collaboratively identi-
fying solutions to problems. Some 
of Alice’s students designed an 
anti-litter poster for the school, 
while others entered the Babylon 
Covantage EcoTech Scholarship 
Contest sponsored by the town of 
Babylon, New York, and Covanta 
Energy. Another “green” contest 
is the Town of Hempstead (NY) 
Sustainability Projects initiative.

Having students identify problems 
in their schools or communi-
ties provided them with a sense of 
ownership and motivation. After 
brainstorming and researching 
possible solutions, students used 
the available resources to solve 
these problems. Solutions were 
presented to community represen-
tatives, school administrators, and 
the school board for implementa-
tion. Outstanding student projects 
were displayed in school libraries 
and sometimes at public libraries. 
In addition, some students shared 
their findings with younger students, 
impacting even more people.

Domain D. Grow 
School librarians help 
learners develop through 
experience and reflection by:

1. Scaffolding iterative chal-
lenge-response processes. 
(School Librarian V.D.1)

Students responded to various 
information challenges, both print 
and on the Web. School librarians 
help students understand social 
media and their responsibilities. A 
variety of Common Sense Media 
digital citizenship lessons were 

facilitated by Alice using the website 
<www.commonsense.org/education/
lesson/my-creative-work-k-2>. Her 
students were also introduced to 
the concepts of Growth Mindsets 
and Mindfulness in the Classroom 
and discussed how these impacted 
their current and future learning. 
In free time some students explored 
ScratchJr and Scratch. They 
had to complete a series of tasks 
(iterations) before progressing.

2. Helping learners to recognize 
capabilities and skills that can be 
developed, improved, and expanded.
(School Librarian V.D.2)

Next school year, Jennifer’s students 
will be using Bookopolis to share 
books and opinions in a safe, 
friendly environment. Other ideas 
are to have students design their 
own Kahoot, Quizlet, and Breakout 
EDU games based on library lessons 
and books they have read. An ELA 
class in Jennifer’s school partnered 
eighth-graders with fifth-graders to 
digitally—and remotely—collaborate 
on a story. At the end of the project, 
the fifth-graders were transported 
to the middle school to meet face 
to face with their eighth-grader 
counterparts to share their stories. 
Flipgrid was also used to record 
30- to 60-second book reviews.

In an after-school library club at 
Alice’s school, students wrote and 
edited book reviews for the school 
library blog. Jennifer incorporated 
a student-contributed library book 
review blog into ELA classrooms.

3. Fostering an atmosphere in 
which constructive feedback is 
openly accepted for positive growth. 
(School Librarian V.D.3)

Getting and giving feedback—as 
well as reflecting on what worked 
and what did not—are very 
important to the learning process.
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Both of us set a tone of respect and 
acceptance at the beginning of 
the year, and success with learners’ 
maintaining these attributes is 
reviewed periodically. Alice’s 
students have completed self-eval-
uations after each semester. Her 
students also participate in peer 
evaluations and feel valued when they 
read and review each other’s work. 
Alice recognized that the feedback 
was generally positive. Students 
reacted well to suggestions and 
made changes in their reports and, 
thus, received higher scores. Alice’s 
students reported “feeling very 
empowered” when asked how they 
felt about peer and self-evaluations.

Conclusion

School librarians can deconstruct 
the Explore Shared Foundation 
in myriad ways and by doing so 
are transforming their school 
libraries. The six Shared Founda-
tions (Inquire, Include, Collaborate, 
Curate, Explore, and Engage) along 
with their Key Commitments and 
Competencies, are powerful and 
energizing, and can revolution-
ize how school librarians practice 
their craft. Although each Shared 
Foundation is different, similari-
ties are embedded in each one. By 
learning how our colleagues have 
curated the Shared Foundations, 
coupled with our own research, we 
have changed how we organize our 
libraries and structure our library 
activities. We are more cognizant 
of the amount of time we speak/
lecture as we work to reduce it.
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Nothing is more fulfilling than 
a school library full of students 

hungry to learn—especially when they 
have all the tools and resources they 
need and, more importantly, a school 
librarian ready to help them gain the 
knowledge and understanding they 
need to apply technology to become 
fully digitally literate citizens. 
Therefore, it was very satisfying 
when an insightful first-grader 
recently came into my library class 
with a happy glow on his face and 
exclaimed, “Mrs. O’Connor, coming 
in to your library is like coming to 
a restaurant…you seat us, greet us, 
tell us what’s on the menu, serve us, 
and even let us go up for seconds and 
dessert!”

Value of an a la Carte Digital 
Menu

My student was referring to the way 
educational content is now being 
served through an inclusive menu 
of a la carte choices called “Digital 
Literacy Tools & Resources for K–5 
Learners.” I developed the menu 
during spring of 2018 as a digital 
companion to the National School 
Library Standards for Learners, School 
Librarians, and School Libraries. [Editor’s 
note: The URL for the author’s menu and 
for other online resources mentioned in the 
feature are listed at the end.] I created the 
menu to provide a handy resource 
that includes links, information 
about grade-level appropriateness, 
and descriptions for colleagues to 
explore, choose from or sample, and 
serve up when teaching and guiding 
their students (see figure 1).

The AASL Standards Framework for School 
Librarians provided the template. 
Menu items are categorized under 
the four Domains: Think, Create, 
Share, and Grow. The digital 
offerings reflect the values articu-
lated in the Key Commitments for 
the Shared Foundations: Inquire, 
Include, Collaborate, Curate, 
Explore, and Engage (AASL 2018).

School librarians serve as change 
catalysts, shaping curriculum and 
nurturing developmentally appro-
priate expectations of our learners. 
Guiding me in the development of 
this initiative were the “chefs” at 
Common Sense Media with their 

“EdTech Reviews and Resources” 
(which provided guidance on tools’ 
capabilities and age-level appropri-
ateness) and their Digital Citizenship 
lessons (which provided inspiration).

Another “chef” who guided me 
was author Chip Wood. His book 
Yardsticks: Children in the Classroom, Ages 
4–14, 3rd ed. (Center for Responsive 
Schools 2015), provides concise, 
bulleted, universal characteristic 
charts of cognitive, social-emo-
tional, and physical development for 
children ages four through fourteen.

As a team, my district’s school 
librarians have a history of 
supporting students working towards 
competencies now articulated in the 
AASL Standards Framework for Learners. 
We developed and aligned our 
district’s K–12 Library Media Curriculum 
Standards with our AASL Standards 
and ISTE Standards for Students. Based 
on our district’s K–12 Library Media 
Curriculum Standards, we created our 
own AASL Standards-aligned 

“Student I Can Statements and 
Evidence of Assessment Opportuni-
ties” posters for students to see and 
connect with during library class 
time.

The posters also serve to guide our 
interactions with colleagues, our 
school communities, and other 
stakeholders. Our district standards 
drive our work with students and are 
interwoven with our district’s vision 
statement for our graduates: “Each 
graduate demonstrates engaged 
learning and citizenship through 
the ability to solve problems inde-
pendently and collaboratively with 
perseverance and resilience, commu-
nicates solutions with confidence and 
empathy” (NHSAU16 2019).

Menu in Use

Here’s one example of how I use 
the menu to support student work 
towards the Competencies. Let’s 
say our task is choosing a favorite 
book and doing research to answer 
questions about the author. I’d like to 
offer a specific menu to my students 
(see figure 2). I’ll explore and choose 
from the variety of digital literacy 
tools and resources listed for the 
Shared Foundations and Competen-
cies on which I’d like my students to 
focus. These tools and resources are 
learner-determined “ingredients” 
that will be blended together for a 
hearty “meal” featuring a balance of 
tastes, textures, colors, and tem-
peratures. I then build a separate 
Symbaloo page where my personal-
ized weblinks and resources are ready 
for diners to sample.

The tools I offered for each Shared 
Foundation for this assignment 
include:

Think Domain of Inquire 
Shared Foundation: Our 
school’s Alexandria Catalog, 
EBSCOHost, Epic!, PebbleGo, 
Reading Rockets, Wolfram 
Alpha, World Book

Create Domain of Engage 
Shared Foundation: Book 
Creator, Diink, Google Slides, 
iMovie

Share Domain of Curate Shared 
Foundation: Padlet

Share Domain of Engage Shared 
Foundation: Seesaw

Grow Domain of Explore and 
Engage Shared Foundations: 
Seesaw

I create and share videos and screen-
shots using Screencast-O-Matic to 
record instructions linked to the 
activity. This preparation enables 
students to readily access their 
projects independently for reinforce-
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ment at any time and place before or 
after our class lesson.

Students Intuitively Interact 
with the Menu

Presenting digital literacy tools 
and resources in a restaurant menu 
format makes sense. Young learners 
know what it is to sample new foods at 
a restaurant, and my students already 
had familiarity with this concept 
because I had always offered advice 
on different themes to my students 
by saying, “Think of life as a menu; 
trying new things is how you will 
discover interests, genres, strengths, 
weaknesses, friends, talents—and 
these can grow into career choices.” 
Providing learners with a menu of 
options encourages students to make 
choices and help drive their own 
learning. From my perspective, I’ve 
helped them develop AASL Com-
petencies; one is “Learners develop 
and satisfy personal curiosity by: 
Engaging in inquiry-based processes 
for personal growth” (V.A.3).

Class periods are fifty minutes each 
on a six-day rotating schedule with 
five classes each day. Each class period 
(regardless of the time of day) begins 
with an engaging “morning meeting” 
that includes social behavior and 
academic class expectations. This 
routine includes menu-style options 
with instructions that are reinforced 
visually, aurally, and tactilely. Each 
student has a school network log-in 
and password with access to the daily 
menu via a Chromebook computer 
and other technology resources. 
Students are hungry to explore, 
brainstorm, collaborate, and create 
around a themed lesson. Behavior 
expectations of being safe, fun, and 
kind are emphasized.

The menu item choices I offer vary by 
grade level and topic of the current 
project rotation. I design projects 
after conferring with grade-level 

Figure 1. Homepage of menu of digital literacy tools and 
resources curated by the author.

Figure 2. Main menu-style assignment 
for a lesson in the school library.

    Digital Literacy Tools & Resources 
   for the K-5 Learner 

  
 

 
Prepared by Mary Lou O’Connor, Library Media Specialist, marylouoconnor@sau16.org 

Stratham Memorial School, 39 Gifford Farm Road, Stratham, New Hampshire 03885 

Referencing the American Association of School Librarians (AASL) National School Library Standards, 2018  

 

Included are resources learned at conferences, professional journals and research.  

  

Excerpted from National School Library Standards for Learners, School Librarians, and School Libraries- AASL Standards Framework for Learners by the 

American Association of School Librarians, a division of the American Library Association, copyright © 2018 American Library Association. Available 

for download at www.standards.aasl.org. Used with permission. 

 

 Think  Create  Share  Grow 
Inquire 

Build new knowledge 
by inquiring, thinking 
critically, identifying 

problems, and 
developing strategies 
for solving problems. 

SMS Learning Resources 
PreK-5 
 
SMS Recommended Apps 
PreK-5 
 
OnCourse System for 
Educators-Reading 
Comprehension 
 
 
U.S. Dept. of Education 
Reading Resources 
 

Curiosity Machine Grade 3 
& older (for class and 
family learning together, and 
the power of children to lead 
our future) 
 
Buncee Content Creation 
Tool-All Ages-Students can 
document, visualize and 
communicate learning.  
 
 
BrainPop Jr. Grades 
Kindergarten through 

Buncee Content Creation 
Tool-All Ages-Students can 
document, visualize and 
communicate learning.  
 
 
Our Global Classroom 
Flipgrid  Teacher Initiated 
as Topic Designer 
(Additional Global 
Connections avai) 
 
Mentimeter Professional (to 
create interactive lessons for 
real-time instant responses 

SMS Learning Resources 
PreK-5 
 
SMS Recommended Apps 
PreK-5 
OnCourse System for 
Educators-Reading 
Comprehension 
 
U.S. Dept. of Education 
Reading Resources 
 
Alexandria- Our Stratham 
Memorial School  library 
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classroom teachers. Some are 
library-only projects, while others 
are part of bigger projects that also 
involve classroom time. All projects 
are designed with Common Core 
and library standards in mind.

I circulate while learners are working 
in the library during class time, 
performing check-ins of learning 
choice samplings, teaching small 
groups who are ready for a next 
step, and coaching progress on 
activities. It’s important to note 
that class times include a blend and 
balance of digital, traditional, and 
makerspace activities. “Stinky Cheese 
Man” is one example. An author 
study of Jon Scieszka included a 
comparison between the traditional 
fairy tale “The Gingerbread Man” 
and Scieszka’s modern version “The 
Stinky Cheese Man” (Scholastic 
1992). Next, students dug in for a 
hands-on collaboration of a fairy 
tale curriculum tie-in to design and 
create their own Stinky Cheese Man 
based upon his character traits they 

determined. A menu of building 
materials was available to choose 
from as well as digital reflection 
choices (see figure 3).

The Value—and New Freedom—
of Digital Choice

Students take happy pride and 
feel empowered in choosing what, 
where, and how they want to create, 
share, and reflect on their learning 
creations. This approach provides 
more freedom than being assigned 
a specific topic, a must-use digital 
learning tool, or an assigned seat. 
The digital choices come into play 
during different portions of the 
learning process and are used to 
best support learners’ work toward 
the Competencies. Menu options 
for a recent “My Favorite Book and 
Author” study, for example, included 
the opportunities to create a green 
screen movie, iMovie, timeline, 
drawings, or a stop-motion video to 
be uploaded to Seesaw, our student-
driven creation portfolio and school 

community communication platform. 
Students could record themselves 
reflecting on what they’ve learned 
and what they’re thinking about and 
add their creations to our library 
class on their own class profile.

Once I approve all the work, it is 
shared with family and classmates, 
who are able to see it immediately 
and can comment and provide 
feedback. (At the start of the school 
year, I am added to the Seesaw 
account for each grade-level class 
as a teacher and given a library class 
folder.)

Lesson in Digital Citizenship

As projects are completed, students 
are expected to collaborate and 
communicate feedback on a class-
mate’s work. The expectation is for 
our digital learners to demonstrate 
their ability to be digitally safe, 
kind, responsible, and savvy.

AS PROJECTS ARE 
COMPLETED, STUDENTS ARE 
EXPECTED TO COLLABORATE 
AND COMMUNICATE FEEDBACK 
ON A CLASSMATE’S WORK. 
THE EXPECTATION IS FOR 
OUR DIGITAL LEARNERS TO 
DEMONSTRATE THEIR ABILITY 
TO BE DIGITALLY SAFE, KIND, 
RESPONSIBLE, AND SAVVY.

Figure 3.

The menu 
of building 
instructions for 
Stinky Cheese 
Man activity.

20 Knowledge Quest  |  Journeying with the AASL Standards



Digital citizenship and safety lessons 
provided a multitude of ways for 
learners to practice and demon-
strate this. An example of inquiring 
was learning how to T.A.G. (tell 
one positive thing they like, ask 
a question, and give one gentle 
suggestion) in Seesaw. T.A.G. is a 
strategy students must have in their 
toolkits prior to getting started with 
menu sampling, since the Shared 
Foundations students interact with 
on this assignment are Include, Col-
laborate, Explore, and Engage. When 
collaborating and communicating 
feedback, it’s presumed students 
will tell one positive thing they like, 
ask a question, and give one gentle 
suggestion.

Valuable Lessons: Positive 
Survey Responses

A survey asked students, “What do 
you specifically like about interacting 
with the digital menu options during 
library time?” Their responses were 
positive. Here’s a sample:

“It’s more independent and free 
handed.” —Felix

“I like how it’s very do-your-own-
thing, and I like getting to make 
my own decisions.” —Brynn

“It’s a great way to help kids find 
what they like and learn in a fun 
way!”—Bailey

“One thing I like about the menu 
choices is how many different 
options there are to choose 
from.”—Darren

Satisfying Approach for 
Everyone Involved

The “Digital Literacy Tools & 
Resources for K–5 Learners” menu 
is getting positive reviews from 
students and teachers alike, and is 
a templated tool designed to evolve 
over time to accommodate the 

changing needs of learners and 
educators and the evolving digital 
landscape.

Student choice empowers our 
students to take charge of their 
learning. My library menus and res-
taurant-style learning environment, 
driven by our AASL Competencies, 
provide growth opportunities for 
student choices that lead to good self-
awareness skills and foster deeper 
learning levels than those achieved 
when students have no choices. I 
hope you find this flexible approach 
as useful as I do!
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Fair Haven Union High School 
(FHUHS) is a small school of 

approximately 375 students in rural 
Vermont. The district is called the 
Slate Valley Unified School District 
(SVUSD) and consists of about 1,320 
students who come from five sending 
towns. We are currently undergoing 
several educationally innovative 
changes as directed by the Vermont 
Agency of Education. Fortunately, 
the National School Library Standards for 
Learners, School Librarians, and School 
Libraries were released just in the nick 
of time!

Vermont: An “Advanced” State

As seen in the iNACOL image 
in figure 1, Vermont is one of the 

“Advanced States, ...with compre-
hensive policy alignment and/or an 

active state role to build capacity in 
local school systems for competency 
education” (2016). The State of 
Vermont Agency of Education, 
however, is calling our new system of 
learning and grading proficiency-
based versus competency-based 
(2019b).

Impact of Vermont Legislative  
Act 77

“Proficiency-Based Learning is a key 
component of flexible and person-
alized pathways set forth in Act 77 
and the State Board of Education’s 
Education Quality Standards. Vermont 
public schools must provide students 
with flexible and personalized 
pathways for progressing through 
grade levels and to graduation” 
(Vermont Agency of Ed. 2019b).

This requirement means that 
learning is to be student-centered, 
individualized, and personalized for 
each student in our school district. 
Student schedules will be flexible; 
learning is no longer based on seat 
time; and learning may occur not 
only in the classroom, but also 
online, and outside of school.

AASL Standards Support Our 
School District’s Vision Statement

The timely release of the National 
School Library Standards in the fall of 
2017 assisted the school librarians 
of SVUSD as they developed 
proficiency-based learning and 
grading standards. Although the 
AASL Standards have not yet been 
officially recognized by the State 
of Vermont, Casey O’Meara, one 

Figure 1. Map showing Vermont’s status as “Advanced” (iNACOL 2018; reprinted with permission).
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of the authors of this feature and 
director of curriculum at SVUSD, 
fully supported the case to use 
the recently released standards 
for the school libraries within our 
district. Casey supports the AASL 
Standards because our district’s 
vision statement, specifically in 
regard to our students, is implicitly 
aligned with all six Shared Founda-
tions, as we’ve noted here in the 
added parentheses:

Slate Valley Unified School 
District’s Vision [excerpt]—
Our students are curious and 
creative learners (Explore) 
who succeed through personal 
initiative and sustained effort 
to reach high academic goals. 
They are critical thinkers and 
learners who seek knowledge 
(Inquire) and possess tech-
nological competence and 
collaborative skills (Collabo-
rate). Our students embrace 
diversity and culture (Include), 
act responsibly (Engage) and 
contribute to our community 
(Curate). (Slate Valley 2018)

AASL Standards Support 
Vermont’s Transferable Skills

The Vermont Education Quality 
Standards (EQS) require students to 
reach proficiency in transferable 
skills that reach across all content 
areas. The transferable skills are 
communication, collaboration, 
creativity, innovation, inquiry, 
problem solving, and the use of 
technology (Vermont Agency of Ed. 
2019a).

Thus, the AASL Standards not 
only support the district’s vision 
and portrait of a graduate, they 
also support transferable skills 
and proficiency-based grading 
and learning for all students 

“...in Vermont beginning with 
the graduating class of 2020” 
(Vermont Agency of Ed. 2019a).

Proficiency #1 - Information Literacy: Students will demonstrate 
critical thinking as they plan and conduct an inquiry-based research 
process using digital media, technology, and information literacy 
skills, to create products that express new understandings.

Performance Indicators

a) Build new knowledge by inquiring, thinking critically, identifying problems, and 
developing strategies for solving problems (American Association of School Librarians 
(AASL Standard I. Inquire).

b) Demonstrate an understanding of and commitment to inclusiveness and respect for 
diversity in the learning community (AASL Standard II. Include).

c) Work effectively with others to broaden perspectives and work toward common goals 
(AASL Standard III. Collaborate).

d) Make meaning for oneself and others by collecting, organizing, and sharing resources 
of personal relevance (AASL Standard IV. Curate).

e) Discover and innovate in a growth mindset developed through experience and 
reflection (AASL Standard V. Explore).

f) Demonstrate safe, legal, and ethical creating and sharing of knowledge products 
independently while engaging in a community of practice and an interconnected world 
(AASL Standard VI. Engage).

Implementation of the AASL 
Standards

District-Wide Information Literacy 
Proficiency

So how do school librarians in our 
district use the National School Library 
Standards, the roadmap for our 
students? First of all, our school 
district had, prior to the November 
2017 release of the standards, 
decided on an Information Literacy 
Proficiency (written by Deborah) 
that states:

Students will demonstrate 
critical thinking as they plan 
and conduct an inquiry-based 
research process using digital 
media, technology, and infor-
mation literacy skills, to create 
products that express new 
understandings.

However, after the new AASL 
Standards were released we decided 
to use the Key Commitment for each 
Shared Foundation in the AASL 
Standards as performance indicators 
(PI) for our K–12 students to support 
the district-defined Information 
Literacy Proficiency, as shown in 
figure 2.

Learning Targets

In proficiency-based learning and 
grading we need to take the standards 
(PI) we are using and break them 
down into the competencies (learning 
targets) that we will build our lessons 
and assessments upon. We used the 
Competencies outlined for each 
Shared Foundation found in the 
AASL Standards Framework for Learners 
(AASL 2018, 34–39). Please see the 
website Deborah created to view the 
associated district learning targets 

Figure 2. Excerpt from SVUSD K–12 Library Proficiency Scoring Guide based on the AASL Standards’ 
Commitments for each Shared Foundation.
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Slate Valley Unified School District’s (SVUSD) Scoring Criteria: High School 9-12 Complexity Band

Performance 
Indicator

Getting 
Started

Making 
Progress Proficient Going Beyond

I can build new 
knowledge by 
inquiring, thinking 
critically, identify-
ing problems, and 
developing strategies 
for solving problems. 
(AASL Standard I. 
Inquire)

I can build new 
knowledge with 
support.

I can build new 
knowledge by inquiring, 
thinking critically, iden-
tifying problems, and 
developing strategies for 
solving problems with 
support.

I can build new 
knowledge by 
inquiring, thinking 
critically, identify-
ing problems, and 
developing strategies 
for solving problems. 

I can demonstrate proficiency and 
can provide evidence that I can 
transfer and apply the skills and 
knowledge I have acquired for the 
Inquiry Process, as I design and 
actively engage in personalized, 
project, and proficiency-based 
learning opportunities within my 
local learning community and 
beyond.

I can demonstrate an 
understanding of and 
commitment to inclusive-
ness and respect for 
diversity in the learning 
community. (AASL 
Standard II. Include)

I can demonstrate 
an understanding 
of inclusiveness 
and diversity in the 
learning community 
with support.

I can demonstrate an 
understanding of and 
commitment to inclusive-
ness and respect for 
diversity in the learning 
community with support.

I can demonstrate 
an understanding 
of and commitment 
to inclusiveness and 
respect for diversity 
in the learning 
community.

I can demonstrate proficiency 
and can provide evidence that I 
can model inclusive behaviors for 
diversity in leadership positions, as 
I actively engage in personalized, 
project, and proficiency-based 
learning opportunities within my 
local learning community and 
beyond.

I can work effectively 
with others to broaden 
perspectives and work 
toward common goals. 
(AASL Standard III. Col-
laborate)

I can work effec-
tively with others 
with support.

I can work effectively 
with others to broaden 
perspectives and work 
toward common goals 
with support.

I can work effectively 
with others to broaden 
perspectives and work 
toward common goals.

I can demonstrate proficiency and 
can provide evidence that I actively 
engage in collaboration throughout 
my personalized, project, and 
proficiency-based learning activities 
within my local learning community 
and beyond.

I can make meaning for 
myself and others by 
collecting, organizing, 
and sharing resources 
of personal relevance. 
(AASL Standard IV. 
Curate)

I can collect and 
organize resources 
of personal 
relevance with 
support.

I make meaning for 
myself and others by 
collecting, organizing, 
and sharing resources 
of personal relevance 
with support.

I make meaning for 
myself and others by 
collecting, organizing, 
and sharing resources 
of personal relevance.

I can demonstrate proficiency and 
can apply and provide evidence 
of my informational curation skills 
and knowledge, as I engage in 
my personalized, project, and 
proficiency-based learning activities 
within my local learning community 
and beyond.

I can discover and 
innovate in a growth 
mindset developed 
through experience 
and reflection. (AASL 
Standard V. Explore)

I can innovate with 
support.

I can discover and 
innovate in a growth 
mindset developed 
through experience and 
reflection with support.

I can discover and 
innovate in a growth 
mindset developed 
through experience 
and reflection.

I can demonstrate proficiency and 
can apply and provide evidence 
of my innovative growth mindset 
to my personalized, project, and 
proficiency-based learning activities 
within my local learning community 
and beyond.

I can demonstrate 
safe, legal, and 
ethical creating and 
sharing of knowledge 
products independently 
while engaging in a 
community of practice 
and an interconnected 
world. (AASL Standard 
VI. Engage)

I can create and 
share knowledge 
products with 
support.

I can demonstrate 
safe, legal, and ethical 
creating and sharing 
of knowledge products 
independently, while 
engaging in a community 
of practice and an inter-
connected world with 
support.

I can demonstrate 
safe, legal, and 
ethical creating and 
sharing of knowledge 
products indepen-
dently while engaging 
in a community of 
practice and an inter-
connected world.

I can demonstrate proficiency and 
can provide evidence that I can 
apply the skills and knowledge 
of Engage, as I persevere in 
my personalized, project, and 
proficiency-based learning activities 
within my local learning community 
and beyond.

Table 1. SVUSD grades 9–12 assessment criteria for information learning proficiency performance indicators (based on Key Commitments for the 
Shared Foundations in the AASL Standards).
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for all AASL Standards <https://
bit.ly/2NquAQD>. For example, 
the learning targets for Inquire are 
listed below. (Please note that each 
learning target has its own scoring 
criteria.)

1. I can formulate questions about a 
personal interest or a curricular 
topic that I will be inquiring 
about/researching.

2. I can use basic and advanced 
search techniques to find infor-
mation.

3. I can find information from 
multiple resources, both digital 
and/or print, to answer my 
questions and use as evidence for 
my inquiry/research.

4. I can evaluate the information 
I found, using information 
literacy criteria, to determine 
if I should use it to answer my 
questions, and use as evidence in 
my inquiry/research.

5. I can connect my prior and 
background knowledge with the 
new information I have found, 
as a context for new meaning, to 

answer my questions and use as 
evidence in my inquiry/research.

6. I can synthesize all relevant 
information I have found to 
construct new understandings 
for myself.

7. I can devise and implement a 
plan to fill knowledge gaps in my 
inquiry/research.

8. I can create a learning product 
that expresses my new under-
standings, as a result of my 
inquiry/research.

9. I can share my learning products 
with an authentic audience.

10. I can provide constructive 
feedback on learning products 
that others have created.

11. I can act on any feedback to 
improve my learning product 
that expresses my new under-
standings.

12. I can continue to pursue 
knowledge on the topic of my 
inquiry/research.

13. I can connect my learning to 
real-world experiences in regard 
to the topic of my inquiry/
research.

14. I can reflect upon my learning 
to help me make informed 
decisions about my personal 
interest, or curricular topic that 
I was inquiring/researching 
about.

In proficiency-based learning and 
grading the learning targets are 
sequentially aligned. Students should 
become proficient in each learning 
target before they advance to the next. 
According to Barry J. Zimmerman 
and Dale H. Schunk, “Within 
Bloom’s framework, a semester or 
year long course consisted of a series 
or sequence of learning tasks. When 
the relationship among the learning 
tasks is sequential, the cognitive and 
affective outcomes of earlier tasks 
become the cognitive entry behaviors 
and affective entry characteristics for 
later tasks” (2003, 379).
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An Administrator’s 
Perspective
When Dr. Casey O’Meara, Director of 
Curriculum, Slate Valley Unified School 
District, was asked about the National 
School Library Standards Shared 
Foundations: These will be instrumental in  

“...creating ethical and effective citizens at the 
grassroots level.”

He went on to say, “If permanent habits 
are to be formed for students, educators 
must prepare them for participation in 
local, national, and global communities. The 
added aspect of realism included in a course 
including…further evaluation of students’ 
perspectives through performance, form 
deep impressions for many participants. The 
competencies of the six Shared Foundations 
of the National School Library Standards 
led to the development of K–12 school library 
proficiencies. High schools, colleges, and 
universities need more of this; our nation 
needs more of this.

“Learning experiences to create lasting 
meaning, while engaging in the principles 
of Inquire, Include, Collaborate, Curate, 
Explore, and Engage do not always exist in 
school. In fact, secondary schools can isolate 
and exacerbate a sense of disconnectedness 
from skills necessary for life. If the United 
States continues for generations, lacking use 
of information literacy, then we better begin 
creating ethical and effective citizens at the 
grassroots level.”

The beauty of the National School Library 
Standards is that we can adapt the 
learning targets as we please for each 
grade level, keeping in mind that our 
school libraries (K–12) must align 
their teaching and learning so that all 
students acquire and meet proficiency 
in all skills by the time they graduate, 
thus ensuring they meet our district’s 
portrait of a graduate.

Scoring Criteria

In SVUSD the assessment criteria are 
defined for four levels of proficiency, 
from “Getting Started” (the lowest) 
to “Making Progress” to “Proficient” 
and “Going Beyond.” Deborah had to 
define what it meant to be “Proficient” 
and what it means to “Go Beyond” 
within our school district, indicating 
that students had met a level of mastery.

According to Tom Schimmer, an 
expert in standards-based learning 
and grading, “Students at the 
advanced level (Going Beyond level) 
have reached a level of mastery over the 
grade-level standards. They are able to 
apply and adapt to authentic, atypical, 
or unpredictable situations or cir-
cumstances. These students can draw 
upon their conceptual understand-
ing to solve real problems that show a 
level of creativity and sophistication. 
These students are able to accurately 
self-assess and have a depth of under-
standing that seamlessly connects 
related or previously explored 
concepts” (2016, 110).

Schimmer’s definition of reaching 
the level of mastery aligns with that of 
the transferable skills, as outlined in 
the Vermont Education Quality Standards 
(2016). The State of Vermont and 
our local school district would like 
to see students be able to transfer the 
knowledge and skills they have gained, 
not only across all content areas, but to 
other authentic learning experiences 
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they will encounter as they actively 
engage in personalized, project, and 
proficiency-based learning oppor-
tunities within their local learning 
community and beyond.

Looking Ahead

Our school district and state are in 
the process of significant educational 
change. This was the first year we 
have had to work with proficiency-
based grading and learning. As a 
school librarian, Deborah is grateful 
for the timely release of the National 
School Library Standards and knows 
that, as with any inquiry process, she 
and her colleagues will be doing a 
lot of reflecting and amending as 
we progress through the process 
of personalizing learning for our 
students. Thankfully, the admin-
istrators of the school district fully 
support the AASL Standards (see 
sidebar) and those standards support 
the learning and grading priorities 
of our state. The next thing we need 
to do is get our state to recognize 
AASL’s National School Library Standards, 
just as our school district has done. 
This adoption at the state level will 
ensure all students in the state meet 
Vermont’s portrait of a graduate.
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After spending the summer 
aligning the AASL Standards 

Framework for Learners with our state 
standards and county learner 
profile, I have a new passion for 
the impact school librarians have 
in teaching students the workplace 
skills employers desire. According to 
research conducted recently for the 
Association of American Colleges 
and Universities, the learning 
priority of executives who are hiring 
is increasingly becoming workplace 
skills (like communication, critical 
thinking, and collaboration) over 
content knowledge and technical 
capabilities (IBO 2014); see figure 1.

Figure 1. Skills very important to executives and hiring managers (Hart Research 2014, reprinted with permission).

If our goal is to create graduates who 
are ready for citizenship and careers, 
our students must learn more than 
the content needed to pass standard-
ized assessments. Students must 
practice desired workplace skills, 
including the ability to adapt to new 
technologies and to communicate, 
collaborate, and think, while main-
taining a high level of research skills. 
But how do we help learners develop 
these skills? How do we assess them?

I work in a middle school that offers 
the International Baccalaureate (IB) 
Middle Years Programme. Being new 
to the IB community, I was offered 
the opportunity to attend a workshop 
in the fall of 2018, conducted 
by Heather Lapper, covering the 
Approaches to Learning (ATL) that 
the International Baccalaureate 
Organization (IBO) endorses. This 
organization has long believed skills 
are just as important to develop and 
assess as content knowledge is. In 
support of that end, the IBO offers 
educational programs for schools 
worldwide aiming to create a better, 

more peaceful world. By the end 
of day one of the workshop, I saw a 
strong correlation between the AASL 
Standards Framework for Learners and 
the IB’s ATL. The vast and tested 
resources available from the IB 
community to help educators and 
learners develop and assess ATL 
skills have opened a new toolbox of 
resources to me, serving as a catalyst 
of assessment ideas to apply to our 
new framework.

What Is IB?

Conceived in Geneva after World War 
II as a way to create peace through 
education, IB is currently celebrat-
ing its fiftieth year (IBO 2018a). In 
December 2018, there were 6,453 
IB programmes in 4,964 schools in 
153 countries. And the number of 
programmes is growing. Between 
2012 and 2017, the number of IB 
programmes offered worldwide has 
grown by 39.3 percent. There are 
70,000 educators, teaching more 
than one million students worldwide 
(IBO 2018b). School systems chose 
to implement the IB programme 
because of its unique academic 
rigor and emphasis on students’ 
personal development. Students 
take responsibility for their own 
learning and are encouraged to try 
different approaches to learning 
by asking challenging questions, 
thinking critically, and developing 
research skills. IB programmes also 
encourage students to share their 
education with their communities 
(IBO 2018a). Wow! That sounds like 
what school librarians encourage, 
too.

What Are the Approaches to 
Learning?

ATL are deliberately taught skills 
permeating the content as it is 
taught, but ATL are only formatively 
assessed. IB has always believed that 
a student’s education is not only the 
content learned but also the ways it 
was learned; however, recently, “IB is 
providing more explicit support for 
teaching these skills….Focus on ATL 
will improve the quality of teaching 
and learning across the programmes 
and may result in more engaged 
teachers and students” (IBO 2014, 
1). The five categories of ATL are: 1) 
thinking skills, 2) communication 
skills, 3) social skills, 4) self-man-
agement skills, and 5) research skills 
(IBO 2014, 1); see figure 2.
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Figure 2: Categories of ATL skills (IBO 2017, reprinted with permission).

During the workshop, as I developed 
explicit lessons and formative 
assessments for each of these 
categories, I saw many connections 
between these categories and the 
Shared Foundations of the AASL 
Standards Framework for Learners. One 
example of a comparison is the Key 
Commitment for AASL’s Shared 
Foundation of Curate—“Make 
meaning for oneself and others by 
collecting, organizing, and sharing 
resources of personal relevance” 
(AASL 2018, 37)—and IB’s ATL of 
Research—“Finding, interpreting, 
judging and creating information; 
Collect, record and verify data; 
Access information to be informed 
and inform others; and Make 
connections between various sources 
of information” (IBO 2017, 112).

One of the new resources I have 
discovered this year are the IB 
workshops and webinars available 
throughout the year. These 
workshops are practical workplaces 
to connect with other educators to 
learn best practices, create lessons, 
and evaluate assessments. An IB 
network of Twitter users and bloggers 
also keeps me connected and aware 
of effective ways other educators are 
applying ATL to benefit learners. 
One of my favorite blogs is Excited 
Educator <www.excitededucator.com> 

by Lenny Dutton, who is currently 
the digital innovation coach and 
personal project coordinator at the 
Atlanta International School. She 
has previously worked as a school 
librarian and IB Middle Years 
Program teacher. She has innovative 
classroom teaching strategies as well 
as practical advice for implementing 
ATL.

A personal learning network (PLN) 
closer to home is my school division’s 
IB Advisory Board, which includes 
school librarians, classroom 
teachers, students, administrators, 
and parents representing five IB 
schools. We meet quarterly to discuss 
the newest trends in education such 
as technology in the classroom, 

learn about opportunities such as 
scholarships and about trends in 
what college admission evaluators 
are looking for, and debate issues 
including plagiarism and cheating. 
These meetings are a welcome way to 
connect with other librarians in IB 
schools across the district but also to 
receive feedback on my own practice. 
These meetings are also a place to 
share the importance of the school 
library in community. In my school, 
I now feel more confident to reach 
out to collaborate with classroom 
teachers who are using the IB 
Planner to create lesson plans across 
the curriculum.

What Are Some Practical 
Applications?

Here are just a few examples of 
strategies I have learned from this 
new IB PLN of educators. I was able 
to explicitly teach the skills as well as 
assess several of the AASL Standards 
through these strategies.

Fishbowl Discussion

A fishbowl discussion requires a 
circle of chairs and enough room 
around the circle for the remaining 
students to observe what is happening 
in the “fishbowl.” Typically, ten to 
fifteen chairs in the “fishbowl” allow 
for a range of perspectives while 
still giving each student an oppor-

School systems chose to implement the IB 
programme because of its unique academic 
rigor and emphasis on students’ personal 
development. Students take responsibility 
for their own learning and are encouraged 
to try different approaches to learning 
by asking challenging questions, thinking 
critically, and developing research skills. 
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tunity to speak. The students on the 
outside of the fishbowl take notes 
or make observations. After ten 
minutes, students switch, at which 
point the listeners become speakers, 
and speakers become listeners. At 
the end of the discussion, students 
write a reflection about their roles 
as contributors and as listeners. In 
physical science, students learn about 
the periodic table and then create a 
podcast discussing the importance 
of an assigned researched element. 
After students have listened to their 
peers’ podcasts, students in the 
fishbowl discussion format argue for 
which elements are most important 
to human survival.

During the discussion I evaluate 
the AASL Include Shared Founda-
tion’s Share Domain Competencies: 

“Learners exhibit empathy with 
and tolerance for diverse ideas by: 
Engaging in informed conversation 
and active debate” (Learner II.C.1) 
and “Contributing to discussions in 
which multiple viewpoints on a topic 
are expressed” (Learner II.C.2). 
I also assess IB’s ATL of “Com-
munication: Exchanging thoughts, 
messages and information effectively 
through interaction; give and receive 
meaningful feedback; use a variety of 
speaking techniques to communicate 
with a variety of audiences; negotiate 
ideas and knowledge with peers and 
teachers” (IBO 2017, 108).

Ref lection 3-2-1 Exit Ticket

At the end of a class session, have 
each student record three things he 
or she learned from the lesson, two 
things the learner found interest-
ing and wants to explore more, and 
one question the student still has 
about the material. In a commu-
nications/video production class, 
students at my school are tasked with 
creating a personal feature story that 
is five minutes long and addresses a 
problem at the school. Throughout 
the semester I have been using 

the 3-2-1 exit ticket as a way to get 
feedback from students about their 
progress after each part of the design 
cycle. This assessment has created a 
quick routine that allows my students 
an avenue for self-reflection and 
gives me an opportunity to see the 
progress they are making along the 
way with their creations.

This formative assessment strategy 
assesses students in AASL’s Explore 
Shared Foundation’s Create Domain 
Competencies: “Learners construct 
new knowledge by: Problem solving 
through cycles of design, imple-
mentation, and reflection” (Learner 
V.B.1) and “Persisting through self-
directed pursuits by tinkering and 
making” (Learner V.B.2). Learners 
are also assessed in Thinking for 
ATL: “Generating novel ideas and 
considering new perspective: Use 
brainstorming and visual diagrams 
to generate new ideas and inquiries; 
Create novel solutions to authentic 
problems; Apply existing knowledge 
to generate new ideas, products or 
processes; Create original works and 
ideas; use existing works and ideas in 
new ways” (IBO 2017, 114).

Note-Taking with Annotations

Educators at our school have had 
lengthy discussions about the best 
note-taking strategy to teach students 
as well as about which subject area 
is responsible for teaching students 
ways to take notes. Our final 
conclusion: The best practice is to 
teach students a variety of styles so 
they have a choice about which to use. 
Part of this instruction is demon-
strating why some subject areas may 
lend themselves to certain types of 
notes over others. The note-taking 
strategies our school’s staff has 
focused on using with students this 
year are sketchnotes, Cornell notes, 
and the FLIRT method. Sketchnotes 
are visual notes created with a mix 
of handwriting and drawing (Rohde 
2012). The Cornell method provides 

a systematic format by dividing the 
paper into two columns; the note-
taking column is twice the size of the 
questions/key word column. After 
notes have been taken, students then 
interact with the two columns as 
described at <http://lsc.cornell.edu/
notes.html>. The FLIRT method 
is primarily for analyzing text and 
involves students taking notes about 
form, language, imagery, rhythm, 
and topic.

The most important part of note-
taking teaching and learning is 
making assignments that require 
students to interact with the notes. 
One of the strategies I am using is 
walking notes to record a “lecture” 
on making best use of databases. I 
have printed out the Google Slide/
PowerPoint presentation and posted 
it on the walls. Students “attend 
the lecture” by walking around the 
room, viewing the slides and taking 
notes by hand in two columns: one 
for the notes and one for follow-up 
questions. Once students return to 
their seats they exchange the notes 
with each other in a small group 
discussion of two then four then 
the whole group. If students still 
have questions after the large group 
discussion, the teacher or librarian 
can follow up with guided inquiry.

Another interactive note-taking 
strategy is the fact check method. 
Give students a copy of notes similar 
to ones they would take during a 
lecture, but have several incorrect 
details within the notes. Students 
become investigators and collaborate 
to correct the notes.

With both techniques, students get to 
work at their own pace and interact 
with each other. Such formative 
assessment can be used to evaluate 
the Curate Shared Foundation’s 
Think Domain Competencies: 

“Learners act on an information need 
by: Determining the need to gather 
information” (Learner IV.A.1); 

“Identifying possible sources of 
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information” (Learner IV.A.2); 
and “Making critical choices about 
information sources to use” (Learner 
IV.A.3). These techniques can also 
be used to assess IB’s ATL of “Self-
Management: Keep an organized 
and logical system of information 
files/notebooks; Use appropriate 
strategies for organizing complex 
information; Understand and 
use sensory learning preferences 
(learning styles)” (IBO 2017, 109).

Big Paper Silent Conversation

A “big paper” silent conversation 
starts with prompts: several questions, 
quotes, primary sources, excerpts, or 
images. Each group gets a sheet of 
big poster paper and several markers. 
Centered on each group’s paper is 
one of the prompts (a different one 
for each group) that will be used to 
spark the group’s discussion. Silently, 
students read the prompt, comment 
on the text, and ask questions by 
writing on the big paper. The written 
conversation must begin focused on 
the prompt but can stray wherever 
the students take it. If someone in 
the group writes a question, another 
member of the group should address 
the question by writing on the big 
paper. Students can draw lines 
connecting a comment to a particular 
question.

Still working in silence, students 
leave their groups after fifteen 
minutes, taking their markers with 
them. They then travel to each group 
to read the prompts, write comments, 
and ask questions. After visiting 
all the big papers for a few minutes 
each, the original group reassembles 
back at their original prompt. They 
should look at any new comments 
written by others. Now students can 
have a free oral conversation about 
the text, their own comments, what 
they read on other papers, and the 
comments their fellow students wrote 
for them, first in their small group, 
and then in the larger group.

This can be the perfect strategy for 
working with students on annotating 
literature. I used this formative 
assessment to evaluate the Explore 
Shared Foundation’s Think Domain 
Competencies: “Learners develop 
and satisfy personal curiosity 
by: Reading widely and deeply in 
multiple formats and write and create 
for a variety of purposes” (Learner 
V.A.1); “Reflecting and questioning 
assumptions and possible miscon-
ceptions” (Learner V.A.2); and 

“Engaging in inquiry-based processes 
for personal growth” (Learner 
V.A.3). These strategies are also 
effective for formative assessment 
of IB’s ATL of “Thinking: Evaluate 
evidence and arguments; Recognize 
and evaluate propositions; Draw 
reasonable conclusions and gener-
alizations; Test generalizations and 
conclusions; Revise understand-
ing based on new information and 
evidence” (IBO 2017, 113).

What Now?

Although I am relatively new to the 
IB philosophy of education, the 

world-wide network of experi-
enced IB educators who believe 
in teaching students the same 
skills school librarians are now 
striving to teach has helped me 
re-evaluate my lessons and assess-
ments to measure our new A ASL 
Standards Framework for Learners. I 
recommend you also reach out to 
make connections for your PLN 
outside of your division. I hope 
you will find it through AASL, 
but I also recommend Twitter 
#ATLSkills #MYPChat to inspire 
ways to innovate within your 
community.
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Problems with Independent 
Schools and Standards

One of the issues connected to the 
use of standards in independent 
schools is the varying approaches 
to an astonishing variety of school 
missions. Independent school 
administrators and teachers often see 
national standards to be the purview 
of the professionals they hire. As 
a result, teachers and department 
heads work to select standards that 
support the curriculum they feel fits 
their student body.

The independent school curriculum 
is often what many school librarians 
refer to as the “psychic curriculum.” 
We must constantly be aware of 
conversations in each department or 
grade level, and curriculum shifts 
can take place with the hiring and 
retiring of teachers. No formal 
announcement to the whole school 
necessarily occurs with a curriculum 
change; the department head might 
simply report the decision to the 
administration, and the curriculum 
is updated.

Another obstacle to implement-
ing standards in this environment 
centers on the age-old problem 
of administrators who do not 
understand the profession of librari-
anship. While most heads of school 
and division directors have been 
classroom teachers at some point in 
their careers, these same individu-
als—who also supervise librarians 
and library programs in independent 
schools—often do not have education 
degrees and are limited by their own 
personal idea of what constitutes an 
effective school library program and 
a professional school librarian.

While members of our profession 
know that “independent school 
librarians are simultaneously inde-
pendent and collaborative, looking 
always to both our individual school 
missions and the broader world of 
school libraries, public and inde-

pendent, for fresh perspectives on 
similar problems” (Hand 2010, 
xi), our direct supervisors often 
don’t possess this view. I have used 
the AASL Standards internally 
throughout my career to calibrate 
my information literacy program, 
but I wondered: Could the latest 
iteration of the standards—which 
include the application of each 
standard to not only learners, 
but also to the practice of school 
librarians and our programs and 
spaces—be an advocacy tool I could 
use with other members of my 
school community?

There was only one problem in 
my responding to that important 
question. I didn’t understand the 
new AASL Standards myself—yet.

Revelation in New Orleans

The answer to my prayers came in 
the form of Audrey Church, AASL 
Past President, who led a session at 
the 2018 ALA Annual Conference 
in New Orleans titled “AASL National 
School Library Standards—Top Topics 
and Trends.” With an auctioneer-
style patter, she blazed through 
recent research that applied to 
each Common Belief and Shared 
Foundation, giving a succinct 
overview of every article while the 
audience frantically scribbled notes 
on the session handout.

You could hear the “ahhhhs” around 
the room. Seeing concrete publica-
tions with a clear focus applied to 
each standard helped make somewhat 
amorphous concepts like “Inquire” 
tangible. Pens frantically made 
asterisks next to research that fit the 
individual focus of specific librarians 
sitting in the audience, who suddenly 
realized that their pet project had 
a Shared Foundation or Common 
Belief attached to it. As I walked out 
with my lower school librarian, we 
heard exclamations of “That was so 
helpful!” again and again on our way 
to the escalator.

Structure of the Professional 
Reading Group

Thinking back to Audrey Church’s 
bibliography that night at dinner, my 
colleagues and I came up with the 
idea of a reading group in which we 
could read the chapter on a Shared 
Foundation and then an article or 
two from the bibliography to make 
the ideas more tangible. We thought 
this was a brilliant solution, but since 
we were only a department of three, 
we wanted to open up the conversa-
tion to our peers. In Richmond our 
local independent school librarian 
group RAISL (Richmond Area 
Independent School Librarians) 
gathers informally a few times a year 
to network and discuss issues. This 
was the perfect venue to see if other 
school librarians were interested in 
a larger discussion of standards. The 
answer was yes.

Using a reading group model in 
which group members partner to 
read the same article, we met at 
convenient times for the group as 
determined by simple availability 
polls and always made sure food 
and caffeine were available. We 
chose the Shared Foundation ahead 
of time, and, based on personal 
interest, members selected and read 
related articles listed in Audrey 
Church’s original handout from her 
ALA session. We allowed a certain 
amount of eating and socializ-
ing time at the beginning of each 
meeting and then began by showing 
the AASL video associated with the 
Shared Foundation. (To see the 
videos, go to <https://standards.aasl.
org/project/learners>.) With each 
Shared Foundation organized into 
its application to three frameworks—
the learner, the school librarian, 
and the school library—we actually 
began our discussion with the school 
library alignments. This umbrella 
view of a program led naturally into 
a discussion of our work as school 
librarians and, eventually, of our 
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direct impact on students, so we 
discussed all the frameworks in that 
sequence.

We all felt energized and 
enlightened by our in-person 
discussions, but finding meeting 
times convenient to everyone was, of 
course, impossible. We wanted to 
hear as many voices as possible and 
continue the conversation outside 
of our in-person meetings. RAISL 
already had a Google group, which 
served as an effective electronic 
discussion list for our membership, 
but we also created a Slack workspace 
that could support conversations 
in an easy-to-access way without 
cluttering up our inboxes. Slack 
workspaces are free and will archive 
a group’s last 10,000 messages 
(which are searchable) and will also 
store up to 5 GB of files for the 
group. (More messages and files can 
be stored for a fee.) You can issue 
invitations to people with a specific 
e-mail domain or individuals 
with a variety of e-mail extensions. 
The Slack platform is fantastic 
for reading groups since anyone 
can respond asynchronously with 
thoughts in an intuitive interface 
and easily attach files, which are 
always visible when users scroll back 
through the conversation.

I have used the AASL Standards 

internally throughout my career to 

calibrate my information literacy 

program, but I wondered: Could the 

latest iteration of the standards—

which include the application of 

each standard to not only learners, 

but also to the practice of school 

librarians and our programs and 

spaces—be an advocacy tool I could 

use with other members of my 

school community?
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Impact on Our Practice

The impact this reading group has 
had on our daily practice cannot 
be overstated. We have experienced 
insightful conversations about 
the language in the AASL Standards 
Framework for Learners, to the point of 
having a months-long conversation 
about what makes up an “authentic 
audience” for various age groups. 
The duration of that virtual con-
versation is particularly interesting 
because the learner framework for 
each Shared Foundation has proven 
the hardest framework for us to parse.

Part of our struggle stemmed from 
AASL’s decision to use the Domains 
Think, Create, Share, and Grow. 
While the standards indicate that 
these Domains can be a progression 
or engaged with individually as a per-
sonalized guide (AASL 2018c, 17), 
the concepts described often display 
a strong hierarchy with foundational 
concepts introduced in Think and 
Create, and more sophisticated and 
complex dispositions described in 
Share and Grow. Since we could all 
envision a student who thinks and 
grows and yet is still a beginner, this 
language attached to specific disposi-

tions threw us off for a while. Once 
we viewed Think, Create, Share, and 
Grow through the lens of a progres-
sion, it was much easier to see how 
the Domains would apply to learners 
as well as to school librarians and 
school libraries.

Because the language in the learner 
framework is deliberately broad to 
apply to a variety of age groups, our 
first instinct was to breezily attribute 
each learner disposition to all our 
projects. Really digging into each 
statement, however, yielded a richer 
conversation, particularly at the 
Share and Grow stages. If Think and 
Create can potentially be viewed as 
the more introductory levels of each 
framework, we could then see their 
content as foundational dispositions 
in which the learner should demon-
strate competency.

For example, our conversation 
around these levels of the Engage 
learner framework discussed how 
most of us first introduced the idea 
of “gathering and using information 
by: Understanding the ethical use of 
information, technology, and media” 
in the Think Domain (VI.A.2) 
before teaching how to “make 
ethical decisions in the creation of 
knowledge by: Ethically using and 
reproducing others’ work” in the 
Create Domain (VI.B.1). While these 
stages in each Shared Foundation 
stimulated great conversations, I’m 
happy to say that the majority of the 
school librarians in our group did 
feel that we were helping our students 
develop competencies in Think and 
Create.

The Share and Grow levels provided 
more-robust discussions due to the 
high bar they set. We all felt comfort-
able that we teach the ethical use of 
information, but looking at Engage, 
its Grow level indicates “Learners 
engage with information to extend 
personal learning by: Inspiring 
others to engage in safe, respon-
sible, ethical, and legal information 

With several of our schools adopting 

personalized learning, we couldn’t 

help but comment on how aligned 

much of the language of the 

new AASL Standards is with key 

concepts in personalized learning, 

making it even easier for us to start 

a discussion with administrators 

looking for evidence of 

implementation of this philosophy.
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behaviors” (VI.D.3). From our 
perspectives, the Share and Grow 
Domains incorporate more metacog-
nition and participation in a global 
world of information than do Think 
and Create. For school librarians, 
determining acceptable methods 
of scaffolding the use of digital 
products (when many campuses limit 
access) so students can get to these 
higher Domains takes creativity. 
Learning in our reading group 
how different schools handled the 
issue of use of online resources 
offered a diverse set of approaches 
and allowed us to go back to our 
individual schools and mention how 
a competitor dealt with the issue—an 
often effective method of librar-
ian-to-administrator advocacy in 
independent schools.

Perhaps most interestingly, we’ve 
begun thinking about how the 
school librarian framework can be 
converted into a document for both 
self-evaluation and possibly profes-
sional assessment in our schools. The 
published standards have an entire 
chapter on how to use the AASL 
Standards Framework for School Librarians 
within each Shared Foundation to 
connect it to other educator-assess-
ment structures, and the chapter 
includes helpful crosswalks. However, 
we felt that developing an instrument 
that addresses the unique environ-
ment of an independent school 
library would be very useful.

We also responded positively to 
the chapter’s suggestion of using 
specific language to apply the Think, 
Create, Share, and Grow Domains 
to four performance levels: “Foun-
dational, Developing, Mastery, and 
Exemplary” (AASL 2018c, 153). In 
chapter 13 of the standards book, 
an example of a rubric for assessing 
school librarians on the Inquire 
Shared Foundation’s Think Domain 
focuses on the degrees to which 
school librarians teach learners to 
display curiosity and initiative in 

information-seeking behavior. This 
illustration elucidates a “founda-
tional” approach—a school librarian 
giving a learner a topic to research—
and progresses up to an “exemplary” 
approach—the school librarian 
modeling the process of formulating 
questions and facilitating learners’ 
questions based on their personal 
interests (AASL 2018c, 154).

Our department and our reading 
group agreed that administra-
tor response to this progression 
language would be more positive 
than our simply presenting 
evaluators with the school librarian 
framework of competencies. We 
thought administrators would 
perceive a depiction of mastery levels 
as more professional and more illus-
trative. With several of our schools 
adopting personalized learning, we 
couldn’t help but comment on how 
aligned much of the language of 
the new AASL Standards is with key 
concepts in personalized learning, 
making it even easier for us to start 
a discussion with administrators 
looking for evidence of implementa-
tion of this philosophy.

Relevance to Independent 
Schools: Communicating What 
We Do

The final piece that emerged from 
our standards reading group 
involved discussing the AASL Standards 
Framework for School Libraries in the 
context of each of the six Shared 
Foundations. During our reading 
group conversations, a theme that 
emerged repeatedly centered on how 
this framework possesses articulate 
language that encapsulates a healthy 
school library program. Our discus-
sions emphasized the participants’ 
varied experiences when discussing 
library spaces and programs with 
administrators to simply communi-
cate what we do or to identify areas of 
needed financial support.

While a variety of effective 
techniques to talk to administra-
tors about school libraries exists (see 
sidebar), we thought that picking out 
one Shared Foundation a year and 
choosing school library alignments 
from the standards as talking points 
to indicate a program’s strengths 
and areas of needed growth could 
be an effective, ongoing method of 
communicating with a supervisor. I 
used the school library framework in 
the context of program goal setting 
when I met with my administrator 
for our department head beginning-
of-school chat. Introducing the 
administrator to the framework led 
to an excellent exchange about some 
specific aspects of our program (like 
the ethical use of information) that 
we don’t usually talk about, giving her 
a big-picture perspective she didn’t 
possess prior to that conversation.

It Takes Time

If there’s one piece of advice I can 
offer any school librarian who wants 
to parse the AASL Standards, it’s to 
take your time. The new standards 
have a tremendous amount to offer 
us in terms of evaluating learners, 
evaluating ourselves, and determin-
ing the health and well-being of our 
spaces and programs. But due to the 
amount of real estate the standards 
cover, they require us to take time 
to sit and parse them out, preferably 
with other professionals.

For independent school librarians, 
our new standards offer us a chance 
to bolster our depth of understand-
ing of our profession while also 
promoting meaningful conversations 
with the decision-makers who fund 
and support our school libraries—
conversations in which we educate 
them more effectively about what 
we do and the value we add to our 
schools.
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You would never walk into a 
classroom filled with students and 
begin speaking in librarian jargon 
they couldn’t understand. But school 
librarians often make that mistake 
during an annual meeting with their 
administrator. In my eighteen-year 
career in independent schools, I’ve 
had heads of school and division 
directors who had history doctorates, 
math degrees, an MBA degree, 
but only a single person with a 
doctorate in educational leadership. 
Just as we meet students where 
they are, we need to enter into 
opportunities for communicating 
our work with our audience in mind. 
What is the administrator’s number 
one problem? What themes and 
language does the administrator use 
to communicate the school’s work to 
parents and prospective families?

Crosswalks are fantastic vehicles 
to achieve this common language, 
particularly those created by orga-
nizations that have collaborated 
with the professional organizations 
that administrators rely upon to 
keep them informed. The emphasis 
in the last decade on STEM and 
STEAM means no head of school 

is unfamiliar with the International 
Society for Technology in Education 
(ISTE). The AASL crosswalk 
(available at <https://standards.
aasl.org/project/crosswalks>) 
comparing and contrasting our 
standards to the ISTE Standards 
for Students as well as the ISTE 
Standards for Educators, can be 
a way of explaining the equivalen-
cies between ISTE standards familiar 
to the administrator and the AASL 
frameworks for learners and school 
librarians. Comparing one or two 
areas of the Shared Foundations in 
a discussion with your administra-
tor shows how aligned the ISTE/
AASL standards are under “Inquire” 
and emphasizes the importance of 
inquiry throughout the curriculum. 
The number of empty boxes on the 
ISTE side of the crosswalk under 

“Include” can demonstrate school 
librarians’ emphasis on issues of 
diversity and inclusivity in our work 
(AASL 2018b).

The Alliance for Excellent Education, 
the nonprofit that supports the Future 
Ready initiative, rolled out their 
Future Ready Principals program in 
August 2018, and its infographic 
and standards are startlingly similar 

to its Future Ready Librarians 
program (Alliance for Excellent 
Education 2018). Bringing that info-
graphic and the AASL/Future Ready 
Librarians crosswalk (available at 
<https://standards.aasl.org/project/
crosswalks>) to a meeting can be 
an outstanding starting point to find 
common ground. Pointing out that 
the AASL Standards address the 
learner, as well as the professional 
and the program, is a terrific way 
to highlight our profession’s breadth 
of approach. The crosswalk also 
helps us graphically represent how 
we are also administrators who 
connect learners and teachers to the 
outside world with our big-picture 
view of the curriculum. Demonstrat-
ing support for our school initiatives 
while showing our awareness and 
response to larger educational 
trends helps school leaders see us 
as partners in accomplishing their 
goals.

A currently missed opportunity for 
AASL is the lack of a crosswalk 
with ACRL standards, guidelines, 
and frameworks. Since an over-
whelming number of independent 
schools emphasize their college 

Leveraging Crosswalks for Communication
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preparatory focus, any time 
school librarians can articulate 
colleges’ information-literacy 
expectations of students, we 
find an audience willing to 
listen, particularly at the high 
school level. For a number of 
independent schools, especially 
the ones with administrators 
and department heads who 
came from higher education, 
demonstrating a strong relation-
ship between AASL Standards 
and the preparation of college-
ready students is a necessity.

Listening carefully to your 
administrators when they speak 
at faculty meetings, reading 
their communications to parents, 
and paying close attention to 
the themes chosen for profes-
sional development can help 
you select key standards and 
crosswalks that will effectively 
communicate what you do as 
well as demonstrate how you 
support administrative initia-
tives.
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As classroom teachers face 
continued pressure due to 

prescriptive standards and high-
stakes testing, school librarians 
continue to look for ways to make 
learning more dynamic and 
authentic for the diverse students 
in our schools. However, adolescent 
literacy research as a field operates 
largely apart from the research 
about school libraries and vice versa. 
Consequently, adolescent literacy 
research often ignores the impact 
that school librarians can have on 
the literacy instruction happening in 
classrooms and the school librarians’ 
critical role in engaging students 
with multimodal literacies. In the 
research, discussions about “new 
literacies” (Lankshear and Knobel 
2013) and “multimodal learning” 
(Alvermann 2017b) are often set in 
the context of the work of classroom 
teachers (specifically English 
language arts), but school librarians 
operate with many of the same goals.

The AASL Standards reinforce 
that vision with a more layered 
and authentic approach to literacy 
learning that happens in school 
libraries. Like past iterations of the 
standards, the National School Library 
Standards for Learners, School Librarians, 
and School Libraries have practical 
implications for the work tradi-
tionally done to support the work 
of classroom teachers in reading, 
writing, and research. However, 
the AASL Standards also have 
the potential to influence the way 
school librarians foster and support 
adolescent literacies in school 
libraries and through the literacy 
instruction already taking place in 
the classroom.

The school library has always been 
a space devoted to literacy, but with 
new standards comes an opportunity 
to re-evaluate what literacy learning 
looks like for our students and 
how adolescent literacies continue 
to evolve. School librarians must 

think of their role beyond offering 
a service to teachers or suggesting 
a flashy tech tool. Rather their 
goals and expertise make them an 
integral part of the literacy learning 
and instruction (broadly defined) 
that happens across the curricular 
areas. Staying knowledgeable about 
the research and trends in literacy 
research is imperative as we try 
to meet the needs of the diverse 
learners in our schools.

Adolescent Literacies Research

“Adolescent literacy” is a familiar 
phrase, but what it means is 
changing and evolving all the 
time. In the early 1990s, literacy 
research took a turn toward a study 
of more than one literacy. Rather 
than a focus on the discrete skills of 
reading and writing that have been 
historically privileged in schools, 
scholars suggested that, with the 
rise of digital media in a more 
globalized society, a more complex 
study was needed, giving attention 
to the specialized ways that ado-
lescents are engaged with media 
both inside and outside of schools 
(Alvermann 2008). Therefore, 

“adolescent literacies” refers to a shift 
from recognizing literacy as reading 
and writing school-sanctioned texts 
toward an acknowledgment of the 
myriad ways that young people make 
sense of text, images, and other 
media in many different contexts 
in their everyday and (often) online 
lives.

Theorizing about “new literacies” 
was a consequence of this shift, and 
a new body of work recognized that 
focusing on print-based media was 
no longer relevant as digital tech-
nologies were (and continue to be) on 
the rise. Along with a focus on digital 
technologies was an emphasis on 
the participatory and collaborative 
nature of literacy learning. This shift 
also acknowledged that adolescents 
were not engaging with text in the 

same way that they had before—and 
that they never would again. The 
skills that educators who work with 
adolescents had grown up being 
taught and using were not going 
to be relevant in the same way for 
our learners. Colin Lankshear and 
Michele Knobel (2013) have defined 

“new literacies” as those literacies that 
are influenced by the rise in digital 
media—but also by the way all literacy 
learning is impacted in a digital and 
global society.

In their assessment of emerging 
trends in adolescent literacy 
research, Kathleen A. Hinchman 
and Deborah A. Appleman (2017) 
identified several areas of focus for 
educators and researchers moving 
forward, including fostering “out 
of school literacies,” “new literacies” 
that involve working in multiple 
modalities, and the connection 
between literacy learning and 
identity work. Although the language 
of the AASL Standards reflects 
many of the activities and initia-
tives that are familiar to school 
librarians (teaching research skills 
and supporting the reading culture 
in schools), my goal is to highlight a 
few areas within the standards that 
provide opportunities for engaging 
with these trends in adolescent 
literacy research.

Staying knowledgeable 
about the research and 
trends in literacy research 
is imperative as we try 
to meet the needs of the 
diverse learners in our 
schools.
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For example, when classroom 
teachers approach school librarians 
about working together on a research 
project, what kinds of suggestions 
can librarians make to acknowledge 
the multimodal nature of literacy? 
What formats, tools, and options can 
students be given that could harness 
their own interests, expertise, and 
experiences? In what way can the 
school library add value to the 
literacy development work being 
done in classrooms?

The AASL Standards—with their 
focus on the work of school librarians 
to ensure access, the inclusion of 
diverse perspectives, and engagement 
in meaningful collaboration—are 
aligned with the focuses and best 
practices recommended in the 
literacy research.

Incorporating Adolescent 
Literacies and Standards

Inquire and Explore

Taking Advantage of Learners’ 
Interests

The Shared Foundations of Inquire 
and Explore both ask students to 
generate authentic questions, follow 
their personal interests and curi-
osities through their learning, and 
question assumptions. This focus 
on personal interests is in line with 
recommendations from the literacy 
research about recognizing and 
incorporating learners’ out-of-
school literacies and experiences 
into the tasks they are assigned in 
the classroom. We know that many 
students are experts in literacy 
practices in which they engage 
outside of school. For example, 
school and public librarians have 
been on the forefront of inviting 
comics and graphic novels into 
library spaces even when these pub-
lications were considered outside 
the scope of “literature.” However, 
now we know—and literacy research 

continues to advocate—that reading 
graphic novels and comics actually 
incorporates far more literacy skills 
than traditional text-based reading 
as students are asked to interpret 
images, space, color, and dialogue. 
This same line of research also 
recommends capitalizing on other 
out-of-school literacies like adoles-
cents’ already established engagement 
with social media tools and popular 
news sources.

Fostering Critical Inquiry in a 
“Post-Truth” Era

Work in the field of literacy (as well 
as other disciplines) in this current 
political climate, is particularly 
concerned with how students read, 
decipher, and draw on sources 
of information in a “post-truth” 
era (Alvermann 2017a). School 
librarians have long considered 
how they can address “fake news” 
and misinformation in the media 
through information-literacy 
instruction that employs the use 
of evaluative criteria to determine 
the author, purpose, and accuracy 
of information. However, school 
librarians have opportunities to 
continue to engage in this work in 
ways that engage multiple literacies 
in addition to information-literacy 
skills. A more layered approach to 
evaluating sources of information 
for accuracy resides in interpret-
ing the kinds of modalities that are 
employed through social media, like 

images, memes, tweets, videos, etc. 
Determining the accuracy of infor-
mation then means that students are 
able to determine intent, and the 
way that different modalities elicit 
emotional responses.

School librarians and other 
educators continue to ask students 
to evaluate sources of information 
for accuracy, purpose, bias, etc., 
and authentic social media texts 
can be used to practice these skills. 
When students engage in research 
about social issues like immigra-
tion, criminal justice reform, and 
public policies, they can use politi-
cians’ (and other stakeholders’) social 
media posts as important sources 
of inquiry. This type of infor-
mation can be used as fodder for 
critical inquiry as learners consider 
questions like how do creators of 
social media posts use images, texts, 
and sounds to convey messages, and 
for whom?

Collaborate and Include

Broadening Learners’ Perspectives

Collaboration continues to be a 
cornerstone of the AASL Standards 
and the work of school librarians 
and, more specifically, the focus with 
collaborative efforts is in including 
diverse and varied perspectives. 
The standards emphasize the need 
for collaborative work to broaden 
perspectives and to recognize that 

A more layered approach to evaluating sources of infor-
mation for accuracy resides in interpreting the kinds 
of modalities that are employed through social media, 
like images, memes, tweets, videos, etc. Determining 
the accuracy of information then means that students 
are able to determine intent, and the way that different 
modalities elicit emotional responses.
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learning happens socially. The 
Include Shared Foundation asks 
school librarians and learners to 
consider whose voices are heard, and 
whose are left out, and asks school 
librarians to “[design] opportunities 
that help learners to illustrate diverse 
viewpoints (School Librarian II.B.3).

Challenging Perspectives through 
Digital Remixing and Creation

English language arts teachers 
create opportunities for, among 
other outcomes, learners to develop 
appreciation for and express diverse 
viewpoints. These educators allow 
students to use multimodal forms 
of response in their classrooms as a 
strategy for engaging with literature 
(Miller and McVee 2012), giving 
learners an opportunity to enter into 
the text, speak back to elements they 
find problematic, and reimagine 
the events in the story (Beach, 
Castek, and Scott 2017). Multimodal 
response provides learners with an 
opportunity to engage with diverse 
perspectives, share new perspectives, 
and participate in a community of 
learners. Furthermore, an important 
component of digital literacy lies in 
students’ abilities to remix—or the 

act of combining different multimodal 
texts (e.g., sounds, images, video) and 
using them to create something new.

While the school librarian or “media 
specialist” is sometimes mentioned in 
these studies as a resource, the descrip-
tion of expertise that school librarians 
bring to instructional partnerships 
is often absent. However, school 
librarians are important partners in 
this work—not just because of their 
interest and expertise with technology—
but because of their focus (as outlined 
in the standards) on helping learners 
to locate tools to illustrate and 
engage with diverse perspectives and 
modalities and to consider the ethical 
principles of information use and 
remixing.

For example, as many students 
continue to be required to read 
canonical texts like To Kill a Mockingbird 
and Romeo and Juliet despite sugges-
tions that they are not relevant for 
the diverse readers in our classroom, 
multimodal response can be used 
for students to question, complicate, 
and speak back to parts of the text 
that conflict with their personal 
values and experiences. Students can 
expand on and rewrite using comic 
strip generators; remixing of popular 

videos, images, and music; or creating 
new texts and fan fiction to share in 
online communities. They can also 
respond to multimodal texts (e.g., 
graphic novels, films) by composing 
reflections in different modalities—
reflecting on how different formats 
offer different possibilities for 
expression.

Curate and Engage

Including Learners in an 
Important Process

Curation, a mainstay of any school 
librarian’s practice, is no longer 
simply a service provided to students 
or other educators in the form of a 
list of resources or a book display. 
Rather, curation is a reciprocal 
process happening on many levels 
in an effort to critically select and 
organize information. Notable to the 
2018 standards is that curation is an 
expectation for learners in the library 
as well. Furthermore, the Shared 
Foundation of Engage asks students to 
ethically consider how information is 
presented, shared, and even withheld 
from some audiences.
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Supporting Student-Driven 
Curation

Adolescent literacies research 
is interested in the connection 
between literacy work and adolescent 
identities. However, this research has 
focused primarily on how different 
identities are taken up and portrayed 
through composition practices and 
literature learning. In the school 
library learners have opportuni-
ties for engaging with this kind of 
identity work on a broader scale 
through curation.

School librarians can look for ways 
to include students in the process of 
selecting resources for instructional 
purposes and collection develop-
ment. For example, the librarian 
could work with members of the 
school’s Gay-Straight Alliance to 
bolster LGBTQ collections. School 
librarians can work collabora-
tively with students to analyze the 
collection for gaps, missing award-
winning titles, and areas in which 
some learners will identify lack of 
representation. Students can read 
book reviews and other selection 
resources with peers and question 
the conventions of these resources: 
How do they evaluate books? What do 
they assume about youth audiences? 
Students can then be encouraged 
to consider why materials on some 
subjects are often lacking in school 
library collections and consider how 
the school librarian makes selection 
decisions. School librarians and 
learners can collaborate to examine 
selection and reconsideration 
policies and examples of censorship 
and self-censorship of LGBTQ 
resources in school libraries and 
communities.

Conclusion

In my own experience as a school 
librarian, I considered myself 
something of a technology integra-
tion specialist and an instructional 
coach, but when those positions 

became formalized (and compart-
mentalized as I’m sure has also 
happened in many other districts) 
new people were hired to do that 
work. While I (and other school 
librarians) continued to integrate 
technology and think about instruc-
tional best practices, I realize the real 
value in the work of a school librarian 
goes beyond these distinct roles. 
School librarians are an integral part 
of the literacy culture of a school and, 
therefore, must address the multiple 
literacies that are a part of our 
students’ lived realities today.

With changing school library 
standards comes the opportunity to 
assess and re-evaluate priorities in 
school libraries and collaborative 
partnerships in schools, taking into 
consideration the priorities that are 
reflected in the research in other dis-
ciplines. We cannot only be critical 
of other disciplines for not under-
standing the power of a school library 
program; we have to understand 
the priorities of those disciplines 
to contribute to them. Adolescent 
literacies research is full of potential 
for the role of school librarians 
in literacy instruction across the 
curriculum. The AASL Standards 
can provide new directions for school 
librarians to position themselves to 
meet many of the learning needs of 
today’s students.

As a researcher in the field of 
adolescent literacy, I see a need 
for scholarship that makes this 
connection between school librarians 
and literacy instruction clearer. 
School library educators can not only 
incorporate adolescent literacies 
research into their coursework 
(scholarship that lies outside of the 
school library research world), but 
researchers can look for examples of 
powerful collaborative partnerships 
that can be used as examples in the 
school library literature to show what 
is possible.
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A large district has some unique 
challenges when planning 

support for a reflective growth 
process around implementing the 
National School Library Standards for 
Learners, School Librarians, and School 
Libraries. This type of setting typically 
has a wide variety of school demo-
graphics, budgetary constraints, 
school library staffing configura-
tions, administrators’ visions, faculty 
dynamics, and school librarians’ 
learning curves to take into consid-
eration when planning a large-scale 
rollout of the AASL Standards.

However, this type of setting also 
brings some unique opportunities. 
It has the advantages of an existing 
tight support network for school 
librarians, economy of scale for 
providing resources and profes-
sional development (PD), and central 
office staff with dedicated time and 
attention specifically for supporting 
school librarians in implementing 
the standards as part of a vision for 
world-class school libraries.

The AASL Standards represent 
an opportunity for all school 
librarians across the country to step 
back, reflect on their practices, and 
look for ways to grow in service to 
their learners and school com-
munities. In the face of continued 
budget cuts and position losses 
around the country, the standards 
also provide an excellent tool for 
school librarians to strengthen 
their common language and unified 
vision for their services, enabling 
school librarians and other stake-
holders to mount diverse advocacy 
efforts aligned to build on each 
other meaningfully. This article 
will describe how my district, the 
Knox County Schools in Tennessee, 
has worked to leverage its strengths 
and support the AASL Standards in 
ways that may be adapted for school 
libraries in all kinds of districts 
across the country.

Context for Standards 
Implementation

Serving nearly sixty thousand 
students at ninety school sites, the 
Knox County Schools (KCS) is 
among the nation’s largest districts. 
With a mid-sized city, Knoxville, 
situated in the middle of smaller 
townships and farm country, KCS 
has every type of school within its 
zone. We have urban, rural, and 
suburban settings; school sizes 
range from tiny walkable neighbor-
hood schools to huge behemoths; 
school demographics range from 
nearly all kids on free and reduced 
lunch to nearly none, and from 
ethnically quite homogenous (both 
mostly white and mostly black) to 
textbook-worthy examples of 21st-
century global diversity. Leadership 
philosophy is firmly school-based, 
with as few dictates coming from 
the central office as possible, so that 
decision making happens as close to 
the diverse needs of each individual 
school site as it can.

In a district like ours, library services 
necessarily look somewhat different 
in every school because each school 
has different needs and resources 
and dynamics. This situation makes 
perfect sense, and it is a good thing. 
We want school librarians to have 
autonomy over the way they organize 
their instructional time, the 
emphases of their collections, their 
circulation and space-usage policies, 
and the myriad ways in which they 
communicate and collaborate with 
their staffs, based on local factors, 
such as school size, demographics, 
schedules, staffing configura-
tions (some have co-librarians or 
assistants), parental involve-
ment, school curricular initiatives, 
technology access, and so forth.

However, it does mean that my staff 
downtown (KCS Library Media 
Services, or KCSLMS) has some 
unique challenges to face when it 
comes to helping our librarians 
implement the AASL Standards 
across all those different settings! We 

cannot simply tell school librarians 
the right things to do because the 
answers will be different at every 
site. Therefore, what we do to 
support implementation is focus on 
providing flexible opportunities for 
professional development that will 
account for site-based differences, so 
that all school librarians will be able 
to learn according to their precise 
needs, while developing the kinds of 
systems and structures that will set us 
up for continual collaborative growth 
in the future.

Flexible Professional Develop-
ment Opportunities

Fostering a New Mindset

KCS school librarians, like those in 
other districts all across the country, 
approached the AASL Standards 
with a wide variety of experiences, 
skill sets, and expectations. The 
previous Standards for the 21st-Century 
Learner and Empowering Learners 
guidelines had been mentioned in 
our district but were never the full 
focus of training in our district, 
and Tennessee does not have state 
standards for school libraries. As a 
result, the whole idea of standards-
based practice involved (and still 
involves, as we continue this imple-
mentation work) a significant shift in 
mindset for many school librarians. 
To try to push that mindset shift 
with some consistency across the 
district, while also accounting for the 
huge range of librarians’ individual 
professional learning needs as well 
as their school site needs, we have 
developed a series of flexible profes-
sional development opportunities 
and vehicles.

Monthly Video Series

Since the AASL Standards were 
released in the middle of a school 
year, when we were unable to convene 
all school librarians to formally 
introduce the standards, we elected 
to do a soft rollout via a series of 
monthly short video lectures. To 
model and emphasize that I, too, was 
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in the midst of reading and learning 
my way through the whole National 
School Library Standards book, we gave 
the video series the tongue-in-cheek 
title of “Read Along with Sarah.”

Each month, I picked one Shared 
Foundation and made an informal 
video walking through some of the 
most important implications of its 
Competencies. Additional videos 
were made to address cross-cutting 
topics and/or anticipated questions, 
such as “Where are the ‘Library 
Skills’?” These videos were distrib-
uted to the department throughout 
the spring 2018 semester, so that 
school librarians could gradually 
digest the content in advance of the 
formal summer training workshop. 
(The videos can be accessed at 
<https://tinyurl.com/kcslms-you-
tube>.)

Summer Standards Training Sessions

The most traditional standards 
PD we have offered was a two-day 
summer training workshop. These 
sessions were optional, since they 
were off contract time, but about two 
thirds of KCS’s school librarians 
chose to attend. These workshops 
focused on understanding the AASL 
Standards and how the frameworks 
are put together, what it means 
to elevate lesson plans using the 
standards, and developing focused 
and effective daily objectives based on 
the standards.

Participants selected “major and 
minor” Shared Foundations to focus 
on during the 2018–2019 school 
year, so they could develop lessons 
using the standards while not feeling 
so overwhelmed by the complete 
frameworks. We plan to treat that 
summer 2018 training as the first 
installment of a three-year plan for 
formal training, with additional 
workshops in the next two years 
designed to dig deeper into effective 
implementation.

Summer Standards Make-Up 
Online Modules

School librarians who did not 
attend the summer workshops were 
given the option of an abbreviated 
two-hour online training that they 
could attend at their leisure. These 
online modules did not have the 
benefit of in-person collaborative 
conversations and feedback provided 
by the summer workshops, but they 
offered the most essential infor-
mation in a quick and convenient 
format.

District Learning Days

KCS’s three District Learning Days 
(DLDs) each year are the main 
structure for content-area learning 
on contract time—which is to say, 
these are the three days a year when 
all ninety of our school librarians 
can be gathered into one place to 
learn and network. For the last 
two years, we have been piloting a 
structure for school librarians to 
engage in personalized learning 
during our DLDs. We lead a guided 
group conversation in which each of 
them completes a needs assessment 
(considering their past successes, 
current needs, and administrators’ 
goals and priorities) and accordingly 
selects a professional learning goal 
for the year.

They then have a variety of options 
for pursuing the learning that 
they need to work toward that goal. 
Conference-style PD sessions for 
presenting information, panel 
discussions for sharing ideas, 
self-paced tasks to experiment with 
using tools, open-ended collabora-
tive discussions with colleagues, and 
even protected “quiet think time” 
are available options to support 
each school librarian’s personal-
ized learning process. During the 
needs assessment, school librarians 
are asked to ensure that the goals 
they have selected will align with the 
AASL Standards and continue their 
growth in implementation.

KCSLMS Toolbox Sessions

To make connections between the 
AASL Standards and other content 
school librarians may use to grow and 
refine their work, we offer monthly 
optional PD “Toolbox” sessions 
throughout the year. Each session 
has three mini-topics to deepen and 
enrich librarians’ understanding 
and implementation of the standards, 
such as the maker movement, the 
NGSS Science and Engineering 
Practices, learning commons theory, 
inquiry frameworks, and AASL’s 
definition of an effective school 
library program. Topics are chosen 
from the wider field of librarian-
ship, state and nationwide trends 
and initiatives in education, and 
important collaborative opportuni-
ties with other content areas within 
KCS. Materials from these sessions 
are distributed online for those who 
cannot attend in person.

Systems and Structures

Integrating Standards Seamlessly

While flexible professional develop-
ment has been the most visible part 
of our district-wide implementation 
efforts, we have also worked to ensure 
that systems and structures are in 
place to help our school librarians 
align their new understanding of the 
AASL Standards with their everyday 
work. Our ultimate goal is that the 
standards should never feel like 

“one more thing on the plate,” or 
a disconnected and independent 
initiative, but should become an 
integral and seamless part of school 
librarians’ everyday work in our 
district.

Shared Leadership and Vision

One of the first structures we put 
in place was to appoint a standards 
team made up of librarians repre-
senting different grade levels and a 
cross section of the district’s school 
demographics. This team acted as 
our vanguard, with early responsi-
bilities to discuss and understand the 
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AASL Standards, experiment with 
implementation in their buildings, 
and predict what difficulties or 
frustrations other school librarians 
might run into.

Facilitated by our KCSLMS 
instructional coach, Amber Moser 
(like me, a former building-level 
school librarian), the standards 
team members were a tight-knit and 
dedicated leadership team. Together 
they grappled with what curricular 
supports should be developed to 
help each school library’s unique 
implementation, designed the 
overall structure for the summer 
standards workshops, and worked 
alongside Amber to help present 
those workshops to their colleagues. 
Many of them have stayed on the 
team this year to help work on what 
the rest of the three-year imple-
mentation plan may look like, based 
on feedback from their peers.

Year-Round Communication for 
Learning

The other early system we put 
in place was to convert our old 
department newsletter, which had 
previously just consisted of assorted 
news or announcements, into a 
more coherent online professional 
learning resource. When we came up 
with the idea of the soft rollout and 
the “Read Along with Sarah” videos, 
we knew we needed to create a more-
regular communication structure 
so that our school librarians would 
know what to expect and how to 
interact with the material they were 
receiving.

So while we still distribute monthly 
announcements about department 
business as needed, we now also have 
recurring columns that explain 
concepts embedded within the AASL 
Standards, connect the standards 
and school librarians’ work to other 
important documents such as KCS 
board policy, request feedback from 
the department about their support 
needs, and highlight best practices 
from KCS school librarians who 

are implementing the standards 
well in their buildings. Also, we now 
house our “newsletter” content in 
our district’s learning management 
system instead of e-mailing PDF files 
so that all of that content is more 
easily accessible for future reference, 
especially as we hire new school 
librarians over time.

Administrative Partnership

This year’s major structural work has 
been to assemble a team of school 
librarians and their principals to 
collaboratively develop a new school 
librarian job description based on the 
AASL Standards. Principal/librarian 
pairs were recruited from schools 
who had already been working on 
implementing a new vision for school 
libraries in their buildings. The team 
consisting of all the pairs met together 
after school to generate collective 
input on the ideal roles librarians 
should serve in their schools, align 
their thinking to the AASL Standards, 
and then synthesize that input into a 
new job description.

Our hope is that this new job descrip-
tion will assist us in district-wide 
standards implementation in several 
different ways. Ideally, it will clarify 
and emphasize the importance of the 
AASL Standards in our work, so that 
school librarians will have a clearly 
defined way of understanding that 
the standards are how we do business, 
rather than an ancillary document or 
extra program. We hope that the new 
job description will also be a useful 
support to administrators as they hire 
new school librarians in the future, 
and as they engage in other personnel 
management work such as evaluations. 
The better our administrator partners 
understand what effective school 
librarians do, the better equipped 
administrators will be to empower 
this work in their own school libraries, 
helping young learners and school 
librarians develop the Competencies 
and Alignments in the AASL Standards 
Integrated Framework.

Moving Forward

Expecting a Multi-Year Process

Large districts often feel like they’re 
trying to “turn the Titanic around in a 
bathtub” when managing a big change 
effort, and that metaphor has often felt 
apt for us during this process! Since 
many of our school librarians are 
not just new to the updated standards 
but also to the mindset of standards-
based practice, we fully expect that 
complete implementation of the 
AASL Standards with fidelity will be a 
multi-year process, with some missteps 
and redirections naturally occurring 
along the way.

Creating and Sustaining Momentum

One of our major challenges is 
sustaining momentum for this work 
in a large group of people, spread 
over a large geographical area (about 
five hundred square miles), over a 
long period of time. Since the AASL 
Standards were released in the middle 
of a school year, we couldn’t take 
advantage of our August 2017 DLD as 
a clean starting point.

So instead, we chose the soft rollout 
through our 2018 spring semester 
monthly newsletters, followed by our 
summer workshops, so that by the 
time the following August DLD came 
around, many school librarians had 
already engaged with quite a bit of 
standards learning. Our monthly 
Toolbox sessions are designed to 
continue feeding participants fresh 
content related to the standards, so 
that they can continually grow and 
deepen their understanding without 
feeling like they’ve been metaphori-
cally bruised by yet another training.

Offering Participatory Professional 
Learning

We want our school librarians to 
feel like they are well supported but 
have personal ownership in imple-
mentation, rather than feeling like 
someone has weighed them down with 
a hefty mandate. To that end, we have 

54 Knowledge Quest  |  Journeying with the AASL Standards



worked hard at every stage to share 
leadership and make learning par-
ticipatory. All of our PD offerings 
are heavily discussion-based, so that 
participants have ample opportuni-
ties to learn from their peers. Every 
effort is made to distribute infor-
mation online or to share online 
versions of in-person meetings, so 
that school librarians who aren’t able 
to attend will still be able to access 
learning.

Between them, the standards team 
and job description team include 
about a quarter of our department, 
so that a wide variety of perspec-
tives is involved in the development 
of work that will affect everyone. 
Our newsletter showcases peers’ 
implementation efforts, so that 
we can harness the social power of 
seeing colleagues trying the AASL 
Standards and finding success.

Moving toward Advocacy

As the implementation grows roots, 
our hope is that it will develop self-

sustaining energy as fundamental 
advocacy. There is no better start 
to advocacy than making effective 
practice visible to multiple stake-
holder groups daily, and that is 
exactly what the AASL Standards 
call on school librarians to do. Our 
professional development efforts are 
designed to nurture that effective 
practice in every building, and our 
systems and structures are designed 
to enlist and empower many voices 
to confidently spread the word. A 
particular success has been the 
involvement of principals in the job 
description team; harnessing their 
voices makes them true partners in 
ensuring that school librarians’ work 
is aligned to principals’ visions and 
in sharing that good news with their 
administrator colleagues.

We are excited to continue to see 
the fruits of all these implemen-
tation efforts come together and 
create truly excellent services for our 
learners and school communities, 
both now and in the future.

• Read the National School 
Library Standards book in full 
and study the online resources 
on the standards portal! Even if 
you don’t have a local supervisor 
to steer the process, many 
resources have been gathered to 
help you get started.

• Form a professional learning 
network (PLN). Enlist anyone who 
might be helpful in studying the 
AASL Standards together—other 
school librarians, collaborating 
educators, supportive admin-
istrators, technology or literacy 
coaches, state affiliate leaders.

• Discuss a clear vision for why this 
group needs to work together. 
Why is the PLN worth committing 
to? How will studying the AASL 

Standards benefit your learners 
and educators?

• Choose local initiatives and 
priorities as your lenses for 
studying the standards. Make 
your work relevant to your 
district’s existing priorities, not 
“one more thing!”

• Pick an online collaborative 
platform for sharing information 
to the whole group. An existing 
platform your district uses, social 
media, cloud-based productivity 
tools, or some combination may 
all be good choices.

• Decide on a regular communica-
tion method and schedule for the 
group. Put it on the calendar and 
stick to it!

• Brainstorm what resources other 
than standard “presentation 
sessions” your PLN members can 
contribute to and benefit from. 
Book study discussions, col-
laborative planning time, visiting 
other schools, existing webinars 
gathered and shared, or even just 
share-outs of “Here’s what I tried 
and how it went” can be terrific 
places to start.

• Build a sense of community 
between your PLN members by 
interacting regularly on Twitter 
or another communication and 
sharing platform, even if it’s not 
always just about the standards.

Your district’s journey may not look the same as 
ours, but there are many ways you can adapt some 
of these same flexible PD ideas and systems and 
structures to work in your setting! Here are a few 
suggestions for how to get started:

Adapting for  
Smaller Districts
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Why do the National 
School Library 

Standards for Learners, 
School Librarians, and 

School Libraries matter to school 
administrators? How do we develop 
an administrator’s knowledge of the 
role of the school librarian as articu-
lated in these standards? Do we know 
what matters to school administra-
tors and how that dovetails with our 
practice?

I am a periodical junkie; I love to 
read education literature. As a school 
librarian I believe it’s very important 
for us to read what administrators 
are reading. So have you looked lately 
at what your principal, curriculum 
team members, or superintendent 
are reading? Well, I did, and the 
topics vary widely. In the last year 
themes of periodicals that admin-
istrators read included literacy 
instruction, comprehensive learning, 
mentoring, social media, the whole 
learning community, profes-
sional development, computational 
thinking, problem solving, coding, 
student voice, social-emotional 
learning, and learning itself. This is 
quite a comprehensive list of issues 
that impact, influence, and engage 
all educators. So looking through 
the lens of these topics, where do 
school libraries fit? I will share why 
and how school librarians in my 
district brought the standards alive 
for our administrators and related 
the standards to what educators do, 
day in and day out. The process I will 
outline can certainly be replicated 
for your school and district leaders.

In Norman (OK) Public Schools, 
we, as school librarians, work with 
incredible, thoughtful educators 
who care deeply about the whole 
child! When I say educators, I mean 
everyone in the school community 
at both the school and district 
level. Our school librarians knew 
that sharing the National School 

Library Standards with this group was 
incredibly important.

I was a member of the AASL 
Standards and Guidelines Editorial 
Board and was one of the trainers 
for the Affiliate one-and-a-half-
day training session and one of the 
pre-conference sessions held in 
conjunction with release of the AASL 
Standards at the AASL National 
Conference in Phoenix in November 
2017. Six school librarians from 
Norman Public Schools also attended 
and strategically divided themselves, 
two each, among the pre-conference 
sessions, which each highlighted one 
of the frameworks: learners, school 
librarians, and school libraries. For 
our district and state, this plan was 
perfect!

Upon returning home, the group 
who attended the standards sessions 
in Phoenix prepared and presented 
three training sessions for all school 
librarians in our district. These 
workshops helped participants 
develop an understanding and 
be prepared to implement the 
standards. After these presentations 
were concluded, it was time to start 
thinking about how to introduce 
the standards to administrators. I 
secured a date in the spring semester 
to provide standards training for 
all administrators and members 
of the curriculum team, which 
consists of all program directors and 
curriculum coordinators.

Introducing the Standards to 
Administrators

Planning

A self-selected group of school 
librarians and I met to design 
training specifically for school 
administrators and curriculum 
leaders. In full disclosure, this group 
is brilliant and provided creative, 
doable ideas and activities for this 
professional learning. Because we 

have found that attention to comfort 
and organization in the physical 
space is critical to the success of any 
professional learning, we planned 
for everything including the physical 
space. The large meeting room was 
carefully prepared with tables seating 
six to seven people. Participants 
sat with their school teams (school 
librarian and principal) with other 
school leaders mixed among the 
tables.

Opening

We began our session with intro-
ductions of all the school librarian 
presenters. These presenters shared 
as follows:

Name

School

Role

What are you bingeing on?

The “What are you bingeing on?” prompt 
is fun and definitely helps set the 
tone. After we shared, the presenters 
asked tables to do introductions 
using the same prompts. There 
was lots of laughter in the room; it 
seemed that we were off to a good 
start.

Making It Credible

Because we were acutely aware that 
educators often buy in to initia-
tives, new ideas, and programs if they 
are aligned to their daily practice, 
the decision was made to use a 
colleague, a highly respected high 
school principal, to share his view 
of the school library and its unique 
relationship to school climate and 
community. Dr. Scott Beck, Norman 
High School principal, opened the 
half-day workshop by sharing why 
the Norman High School librarians 
were important to the high school 
learning landscape. Dr. Beck is a 
passionate, charismatic speaker who 
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immediately captured participants’ 
attention.

What Will We Learn?

As you would in any classroom, we 
began by sharing our ambitious 
goals/objectives for our work 
together:

• Establish an understanding of 
the rationale behind the content 
and structure of the National School 
Library Standards for Learners, School 
Librarians, and School Libraries.

• Understand how standards connect 
to the broader district vision and 
national educational landscape.

• Learn strategies for standards 
implementation for a variety of 
stakeholders and contexts.

• Consider examples of how 
standards look in action in 
everyday practice.

• Explore best practices for the 
standards.

• Develop action plans for standards 
implementation at your school.

Common Beliefs

To develop an understanding of 
the foundation on which the AASL 
Standards were envisioned, the 
Common Beliefs were numbered and 
displayed on plasma screens around 
the room. Giant numbers 1 through 
6 were affixed to the walls spread 
out throughout the room. These 
numbers correlated with each of the 
six Common Beliefs:

1. The school library is a unique 
and essential part of a learning 
community.

2. Qualified school librarians 
lead effective school libraries.

3. Learners should be 
prepared for college, 
career, and life.

Strategies for Building  
Connections with Administrators 
about the AASL Standards:

1. Sometimes starting small is best. Look carefully at your school’s 
or district’s mission statement and/or strategic plan. Find 
one place where you think your school library can make a 
difference and start there to build a connection.

2. Read what your administrator reads about education. Stay 
abreast of the larger educational landscape. It will help you 
align the standards and your practice to what the larger school 
community may be focusing on.

3. Think about what keeps your administrator up at night. That 
may be a great place to start. If it is bullying, you could easily 
build on the Shared Foundation Include; if it is ensuring deeper 
learning for all learners, Inquire will be appropriate. If it is test 
scores, use the standards book to help you make a case for 
Inquire, Explore, Collaborate, and Curate.

4. Always, always approach things from a positive perspective. 
Suggest a solution; even it’s is not the best solution, it will be a 
starting point and make your discussion easier.

5. Share the learner pamphlet (available on the standards portal) 
with your administrators. Make an appointment to review it. If 
your administrators are focused on the ISTE Standards or Future 
Ready Schools, show them the standards crosswalks developed 
by AASL (and available on the standards portal).

6. Invite your administrator to go through the building-level portion 
of the School Library Evaluation Checklist (available on the 
standards portal) with you. Have an honest discussion of a goal 
you would like to focus on.

7. Most importantly, always frame everything in the context of 
what it does for or how it affects learners. They are, after all, 
why we exist as educators!
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4. Reading is the core of personal 
and academic competency.

5. Intellectual freedom is 
every learner’s right.

6. Information technolo-
gies must be appropriately 
integrated and equitably 
available. (AASL 2018, 11)

After reading through the Common 
Beliefs, principals were asked to 
move to the number of the Common 
Belief that most resonated with them. 
After all administrators were in place 
by “their” Common Belief, we asked 
the school librarians in the room to 
do the same. We invited all par-
ticipants to share in their Common 
Belief groups why they chose that 
particular Common Belief. Next 
we invited all participants to look 
around the room and see where 
their partner school librarian or 
administrator was and where all 
the curriculum leaders were. When 
people returned to their tables, they 
shared what they had observed about 
each other’s choices.

Shared Foundations

Now that the ice was broken and 
everyone had an understanding of 
the beliefs that provide an underpin-
ning for the standards, we moved 
to the AASL Standards Framework for 
Learners. Every attendee had a copy of 
the learner pamphlet. (The URLs for 
this and other resources are listed at 
the end of this feature.) We believed 
it was critical for school leaders to 
understand each of the Shared Foun-
dations. To accelerate learning and 
make it authentic for school leaders, 
we created hands-on tasks around 
paired Shared Foundations.

We started with using the puzzle 
activity that was used at the AASL 
National Conference. Every table 
had a puzzle in an envelope; the 
puzzle had been cut into six pieces. 
Each participant had to look at 

their piece and determine what it 
represented and share with their 
tablemates. The next task was putting 
the puzzle together. Each puzzle was 
a photograph of a historical scene 
familiar to all participants. After 
the puzzles were completed and the 
groups had talked about what they 
were looking at, we asked them to 
determine what this activity had 
to do with the Shared Founda-
tions Inquire and Include, based 
on the corresponding Competen-
cies in their learner pamphlets. 
Administrators identified that this 
activity allowed them to inquire, to 
question and be curious about what 
their piece brought to the puzzle as 
a whole. They also stated that the 
activity forced them to look at varying 
perspectives as well as the contribu-
tions the other members of their 
team made as they worked together 
to identify their photograph. As 
we moved through all the Shared 
Foundation activities, we asked 
school leaders to suggest ways that 
they might use each activity in a 
different professional learning 
setting.

Next we moved on to Curate 
and Collaborate. To facilitate an 
understanding of these two Shared 
Foundations, we used our own 
version of “breakout” bags. We 
purchased bags and filled them 
with noisemakers, edible treats, 
bookmarks, and standards tattoos. 
We secured each bag with a combina-
tion lock. Attendees were required to 
work as table teams to answer a series 
of questions that provided them with 
numbers that provided the “key” to 
unlocking their bag. Questions were 
related to Norman Public Schools; 
the answers could be found only by 
perusing our district website. After 
breaking into their bags, we asked 
each team to determine how this 
activity epitomized Curate and 
Collaborate. Administrators clearly 
understood the power of collabo-
rating to open their breakout bags. 

After reading the Learner Com-
petencies for Curate, the group 
identified their need for information 
and making critical choices about 
which information sources to use as 
very important to their task.

The last Shared Foundations we 
covered were Explore and Engage. 
We gave table teams two plastic bags, 
one full of Legos and one of Keva 
planks and asked them to:

• Build a representation of the rela-
tionship between the school library 
and your school community, and

• Be able to explain and credit who 
contributed what.

Upon completion we asked par-
ticipants to share at their tables how 
this activity depicted Engage and 
Explore. The adult learners easily 
identified their tinkering, problem-
solving, and creating as Explore. 
They discussed Engage through the 
lens of honoring, respecting, and 
attributing each table’s creative works 
as their own. Finally, participants 
did a gallery walk so that everyone 
could see everyone else’s innovative 
representations (see figure 1).

Shared Foundations in Practice

Our next step was to focus on the 
practices already existing in each 
school library and how those elevate 
learning. Using the School Library 
Evaluation Checklist (which is 
available on the standards portal) 
school librarians, principals, and 
district leaders collaborated to 
determine which checklist items were 
currently present in their own school 
libraries and to brainstorm ideas for 
growth. Each team wrote one idea for 
growth for each Shared Foundation 
on a sticky note and put it on poster 
paper placed around the room and 
labeled with the name of the cor-
responding Shared Foundation. 
Finally, all learners engaged in a 
brief gallery walk.
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The overview of the Shared Foun-
dations was complete, and an 
understanding of how each might 
look in real-life practice had been 
established. Building on Dr. Beck’s 
introduction, we wanted both school 
librarians and administrators to 
determine how the standards relate 
to the larger educational landscape. 
We asked table teams to have a laptop 
ready to use for this activity. In the 
middle of the tables we placed two 
things: 1) a copy of our district’s 
mission and strategic plan, and 2) 
five educational periodicals from 
recent years such as Educational 
Leadership, Phi Delta Kappan, and District 
Administration. We invited participants 
to look at the covers and table of 
contents of the periodicals on their 
table, the Norman Public School 
Strategic Plan, and the AASL learner 
pamphlet, and determine what 
themes and topics overlapped.

We then gave participants the link to 
an Answer Garden, an easy-to-use 
online feedback tool. The question 

in our Answer Garden was: What 
connections did you make? During the 
table discussion, one person at each 
table entered the connections into 
the Answer Garden. As you can see 
in figure 2, teams identified connec-
tions to personalized learning, career 
readiness, equity, voice and choice, 
STEAM, critical thinking, partner-
ships, technology, and more. This 
exercise clearly illustrated how the 
AASL Standards accelerate aspects 
of learning throughout the school 
community.

Librarian Evaluation

It was imperative to us that all 
leaders, school librarians, school 
administrators, and curriculum 
team members understood how the 
standards and our teacher evaluation 
process aligned. On each table were 
several copies of our Marzano teacher 
evaluation elements. We asked table 
teams to examine three elements: 
the teacher evaluation learning map, 
the chapter in the standards book on 

librarian evaluation, and the AASL 
Standards Framework for School Librarians. 
We invited teams to consider how 
the competencies in the school 
librarians framework connected to 
teacher evaluation. A whole-group 
discussion followed this activity. 
Table teams readily identified con-
nections to most Marzano elements 
such as “Helping students examine 
their reasoning,” “Engaging in cog-
nitively complex tasks,” and “Helping 
students process new content,” just to 
name a few.

Connecting to Stakeholders

Next, we wanted all school leaders 
to understand how the standards 
connected to stakeholders. Large 
copies of persona graphics were on 
each table for three of the personas 
in the standards book: Leon, Tony, 
and Patty. These graphics can be 
found on the AASL Standards portal. 
We asked each team to select one 
and answer the question below about 
their respective persona.

Figure 2. Powerful connections! Trainees’ connections between Shared Foun-
dations, themes of education publications, and district’s strategic plan.

Figure 1. One team’s representation 
of the relationship between the school 
library and school community.
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Patty the Parent: How has the 
role of the librarian changed 
since I was in school?

Leon the Lead Learner: How 
can we work together to inspire 
innovative teaching and 
learning?

Tony the Teacher: With all the 
demands on my time, what can 
collaborating with my librarian 
contribute to teaching and 
learning in my classroom?

The whole group shared their 
responses to these questions. Table 
teams identified how standards 
would impact stakeholders. For 
example, one point participants 
made was how critical Collaborate 
is on so many levels in a school with 
parents, classroom educators, and 
administrators all having a stake in 
learners’ success.

Reflection and Next Steps

Finally, we asked all teams to 
reflect and aspire using the guiding 
questions below.

• How do we build a culture of 
innovative teaching and learning?

• As a school team, how will you work 
together and to what end?

Our prompts for this discussion 
suggested using the work they had 
done during the in-service to answer 
this question: What do you aspire to?

School teams shared with their larger 
table groups.

At the end of our day, we asked every 
school team to develop an implemen-
tation plan. Figure 4 shows the form 
we used.

Happening Now

What is happening now, a year later? 
This year school librarians have 
taken a deep look at their evidences 
of practice for each of the Shared 
Foundations. As I write this in 
January 2019, they are providing 
a progress update on their imple-
mentation plan, which they are 

submitting using a Google form that 
asks them to:

• describe what you have done during 
the fall semester of the 2018–2019 
school year to implement the 
standards,

• create a goal for each Shared 
Foundation that will lead to the 
creation of a culture of innovative 
teaching and learning in the 
school library,

• describe action steps for two of 
these goals, and

• list what supports you need to reach 
your goal.

School librarians are observing two 
other district librarians of their 
choice this year. We are debriefing 
these visits using the standards 
to identify best practices that can 
amplify the impact of the school 
librarian.

Figure 3: Stakeholders Matter! One of the personas 
useful for thinking about engaging with the standards.

Figure 4. Form used by school librarians  
and their principals to outline a standards  

implementation plan.
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National School Library Standards for Learners, School 
Librarians, and School Libraries Implementation Plan 
 
Objective: 
Develop a plan to create a culture of  innovative teaching and learning in your school 
community. 
 
Goals for Creating a Culture of Innovative Teaching and Learning by Shared 
Foundation: 
 
Inquire:    
Include: 
Collaborate:   
Curate: 
Explore:   
Engage: 
 
Implementation Steps 
 
Action Step Implementation 

Date 

  

  

  

  

classroom?

With	all	
the	demands	
on	my	time,	
what	can	

collaborating	
with	my	
librarian	

contribute	to	
teaching	and	
learning	in	my
classroom?	



I asked several school librarians and 
principals to reflect on this profes-
sional learning; here is what they 
shared:

In thinking back, I liked the 
activities that were designed, very 
hands-on to help us grasp the 
standards. Our plan was very 
much aligned to NPS vision 
of learning and met the needs 
of our staff. —Olivia Dean, 
elementary principal

Even though my principal has 
always been supportive of the 
library, it was great to have a 
dedicated time to sit down, as a 
team, and work through the new 
standards together. We “played” 
with Legos and Keva planks and 
dreamt about what our library 
could look like in the future and 
how the new standards could 
help us accomplish our goals. 

—Martha Pangburn, high school 
librarian

By making a plan for standards 
implementation, we were able 
to see the ways in which the 
standards seamlessly integrated 
into our mission, vision, and 
values as both a site and a district. 
The action steps we generated 
helped our staff see the value of 
the standards beyond the walls of 
the library for implementation 
into their own classrooms as well. 
The AASL Standards have value 

and a power that is relevant in 
learners’ day-to-day lives, and by 
working together as a team, our 
principal and I were able to make 
those connections and share that 
relevancy in a meaningful way 
with our staff that didn’t seem 
like “one more thing to do” but 
instead gave them focus in the 
things they were already trying 
to accomplish. —Teresa Lansford, 
elementary school librarian

The experience gave our 
principal team a rare gift, the 
time to sit down with our school 
librarians and truly collaborate 
around the new standards. In 
doing so, we were able to discuss 
ways we were already imple-
menting the standards in strong 
ways while also exploring new 
ideas, like working with school 
librarians to assist in assessing 
concepts like creativity in 
student work. —Dr. Scott Beck, 
high school principal

Our work to implement the standards 
is ongoing and continues to evolve 
as our district grows and changes. 
It is exciting to imagine what the 
future holds for our learners as we 
transform teaching and learning! 
You’ve got this, learner-ready school 
librarians!
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• AASL School Library Evaluation 
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Good News from the Author
I am very excited to report that the Oklahoma State Department of 
Education worked with AASL to adopt the National School Library 
Standards for Learners, School Librarians, and School Libraries as 
our state school library standards. In fall 2018 several of our school 
librarians and I assisted the state director with standards training 
across Oklahoma.
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Introduction

Although they are the individu-
als at the district level most able to 
advocate and take action on behalf 
of school libraries, school district 
library supervisors are a largely 
understudied and misunderstood 
population (Massey et al. 2016). The 
National School Library Standards for 
Learners, School Librarians, and School 
Libraries (AASL 2018) discuss the 
role of the supervisor more than 
did AASL’s 2007 Standards for the 
21st-Century Learner or the accompany-
ing Empowering Learners: Guidelines for 
School Library Programs (AASL 2009). 
However, the standards focus on 
what a supervisor should be doing 
even though there has been little 
empirical information gathered 
about what supervisors are actually 
doing. While it is important to 
aim for excellence in the standards, 
we must also understand what is 
currently happening in the field.

To learn more about school district 
library supervisors, we set out to 
collect baseline data on their roles, 
responsibilities, challenges, and pro-
fessional development needs. This 
work became known as the Lilead 
Project (rhymes with “Gilead”). 
Through research grants from the 
Institute of Museum and Library 
Services, we conducted our first 
survey in 2012 and a second survey of 
roughly the same population in 2014. 
Through these surveys, we created a 
functional, working definition for 
the position of the supervisor. In this 
article we will look at that working 
definition and compare it to the role 
of the supervisor as detailed in the 
National School Library Standards. For a 
more complete look at the results of 
the Lilead Surveys, see Weeks et al. 
(2016 and 2017).

Creating a Working Definition

The Lilead Surveys were distributed 
by e-mail to supervisors in school 
districts in the U.S. with a student 

population of twenty-five thousand 
or more and to the largest district 
in each of the ten states in which 
no school district had a student 
population of at least twenty-five 
thousand. The response rates for the 
surveys were 61 percent in 2012 and 
55 percent in 2014.

In both surveys we asked supervi-
sors about their responsibilities and 
tasks performed. Respondents told 
us the importance of and frequency 
with which they carried out fifty-
three tasks (among numerous other 
questions important to their work). 
We included so many tasks and risked 
distributing such a lengthy survey 
because virtually no information 
on library supervisors had been 
collected at the national level in the 
last forty years (Bundy, Wasserman, 
and O’Connell 1970). From the tasks 
identified as those most frequently 
engaged in by the respondents, we 
created a working definition for the 
role of supervisors.

A Working Definition of the 
Role of the School District 
Library Supervisor

So what does a district library 
supervisor do all day? The working 
definition below is based on tasks 
from the 2012 Lilead Survey in 
which 75 percent of respondents 
stated that the task was “extremely 
important” or “important” to their 
work.

The library supervisor is 
the individual at the district 
level with responsibili-
ties in leading school library 
programs, supporting 
personnel, developing collec-
tions, supporting teaching and 
learning, overseeing library 
facilities, providing technology 
for access and management 
of information resources, 
managing library budgets and 

finance, and participating in 
professional organizations.

The supervisor exercises these 
responsibilities through specific 
tasks in the following areas:

Leadership—

• advocates for library programs

• develops a vision and mission for 
the library program

• develops library policies and 
procedures

• meets with other district-level 
administrators

• consults with principals

• conducts action or scientific 
research

Personnel—

• offers professional development for 
building-level librarians

• meets with and advises building-
level librarians

• advises principals regarding 
personnel issues

Collection development—

• selects and evaluates materials

• handles book challenges and 
censorship issues

• manages database subscriptions

• develops opening-day collections

Teaching and learning—

• integrates standards into the 
curriculum, including AASL 
standards, technology standards, 
state and local standards, and 
national standards

• organizes special events

• writes curriculum

66 Knowledge Quest  |  Journeying with the AASL Standards



Facilities—

• plans new library facilities and 
renovations

• consults with architects and project 
managers

• selects furnishings for new 
facilities and renovations

• moves library collections

Technolog y—

• manages library automation 
systems

• provides technology training 
and support to building-level 
personnel

• develops technology plans and 
policies

• purchases software

Finances—

• budgets for district-level library 
programs

• negotiates contracts with vendors

• prepares grant applications

Professional organizations—

• participates in professional orga-
nizations at all levels (local, state, 
and national)

• presents sessions at professional 
meetings outside the district

• presents the results of action or 
scientific research

Comparing the National 
School Library Standards to 
the Working Definition

With empirical data from across 
the country about tasks that super-
visors identified as important to 
their role, we compared the Lilead 
Survey results with what AASL has 
identified as the standard for what 

RESPONSIBILITIES OF 
SUPERVISOR 
IN THE STANDARDS 

TASKS OF IMPORTANCE 
ACCORDING TO 
RESPONDENTS TO LILEAD 
SURVEYS

Develops and implements plans 
for presenting and publicizing 
school library programs and 
services as well as communicates 
goals and priorities to the staff 
and public (172)*

Advocates for library programs

Uses evidence-based practice 
and conducts action research 
that creates data used to inform 
continuous improvement (180)

Conducts action or scientific 
research

Develops an effective plan and 
process for providing school 
libraries that support the 
philosophy, goals, and objectives 
of the school district (174)

Develops a vision and mission for 
the library program

Develops library policies and 
procedures

Designs and supervises the 
implementation of a learning 
technology curriculum for 
learners and staff (174)

Develops technology plans and 
policies

Integrates standards into the 
curriculum, including technology 
standards

Fosters the development of 
effective building-level libraries 
that meet regional, state, and 
national standards (172)

Integrates standards into the 
curriculum, including local, state, 
and national standards

Guides school librarians in 
selection of materials and 
equipment to ensure unified 
ordering and taking advantage of 
economy of scale (177)

Selects and evaluates materials

Manages database subscriptions

Purchases software

Ensures standardization of 
technical services (circulation, 
classification, cataloging, 
processing, standard 
nomenclature, naming 
conventions, etc.) (177)

Manages library automation 
systems

Provides for district in-service 
training for school librarians to 
foster leadership, competence, 
and creativity in developing 
instruction, services, and 
programs for the library (178)

Offers professional development 
for building-level librarians

*numbers in parentheses are page numbers

Table 1. Examples of matches for the role of supervisor as described in the 
AASL Standards and the Lilead Survey Results.**

**Please note, this table is not inclusive of all matches, but provides examples of such matches.
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supervisors should be doing. Sub-
stantial overlap exists between the 
functional definition and the role 
of the supervisor as described in 
the National School Library Standards. 
Examples of such overlap are in table 
1. This overlap is not surprising, 
as both the Lilead Survey and the 
AASL Standards were influenced by 
documents such as AASL’s “Position 
Statement on the School Library 
Supervisor” (2012) and feedback 
from experts and practitioners in the 
field (Weeks et al. 2016, 6; AASL 
2018, 9–10).

Differences between the 
Surveys and the Standards

While many similarities between 
the survey and the standards were 
identified, perhaps more interest-
ing are the differences between the 
working definition of what supervi-
sors do and the roles prescribed by 
the National School Library Standards.

Based on data from the Lilead 
Surveys, not all supervisors are 
fulfilling the budgetary role 
described in the AASL Standards. 
The standards indicate that the 
supervisor cooperates with the school 
librarian and the principal to plan 
the budget (AASL 2018, 175) and 
helps building-level librarians to 
interpret budgetary needs (AASL 
2018, 172). In the 2012 Lilead 
Survey, while 91.6 percent of super-
visors said that district-level budgetary 
responsibilities were a part of their 
roles as district supervisors, only 
62 percent of respondents said that 
building-level budgetary planning was 
important to their role as supervisor. 
A little more than half of supervisors 
(52.4 percent) indicated that raising 
funds for building-level libraries was 
an important part of their position 
as supervisors.

Regarding the evaluation of school 
librarians, the National School Library 
Standards indicate more involve-
ment in evaluation than did the 

Lilead Survey respondents. From 
the AASL Standards: “The school 
library supervisor may assist 
with the recruitment, supervi-
sion, and evaluation of school 
library personnel to ensure that 
the school library contributes to 
the learning process” (AASL 2018, 
172). We interpret this statement 
to indicate the district supervisor 
should in some way be involved in 
the evaluation of building-level 
librarians, without being overly pre-
scriptive. The Lilead Surveys indicate 
that involvement in evaluation of 
building-level librarians is not 
part of the job for many super-
visors. While it is important to 
some, slightly more than half (50.6 
percent) indicated that the task of 
evaluating school librarians was “not 
important” or “not applicable” to 
their role as supervisor. Regarding 
those supervisors who stated 
that evaluation of building-level 
librarians was a part of their role, 
only 9.6 percent of supervisors were 
responsible for decision-making in 
the process of evaluation, while 39.8 
percent indicated that they are “an 
advisor” on such decisions. While we 
agree with the National School Library 
Standards that supervisors should be 
a part of the evaluation process, the 
reality is that many school librarians 
are evaluated by someone who may 
not have a clear picture of what an 
effective library program looks like.

In another difference between the 
surveys and the standards, the Lilead 
Surveys did not specifically ask 
supervisors whether they “prepare 
reports about the impact of building-
level libraries on instruction and 
the learning process” (AASL 2018, 
172). It may be reasonable to assume 
that respondents considered this to 
be part of their role as “advocat[ing] 
for library programs,” which 100 
percent of survey respondents 
described as “extremely important” 
or “important” to their role as 
supervisor. Asking specifically about 

preparing reports for the district and 
other agencies will be considered for 
the next Lilead Survey.

Expanding the supervisor’s role 
beyond the district, the National School 
Library Standards state that a district 
supervisor “monitors relevant state 
and federal laws that impact the 
delivery of programs and services” 
(AASL 2018, 172). In addition to 
monitoring laws, the district-level 
supervisor “monitors and publicizes 
the status of district compliance 
with regional, state, and national 
accreditation requirements, and with 
library and technology standards” 
(AASL 2018, 175). While this may 
be a role played by some supervi-
sors, no questions were asked about 
it in the surveys; the role was not 
mentioned specifically by respon-
dents in their answers to open-ended 
questions about other duties they 
performed. The surveys were vetted 
by professionals in the field and 
piloted with a group of supervi-
sors before distribution. Because 
neither group indicated participation 
in monitoring laws or publiciz-
ing compliance, we wonder if these 
are reasonable expectations of the 
district library supervisor.

What’s Missing from the 
Standards?

Some tasks that supervisors said in 
the Lilead Surveys were “extremely 
important” or “important” to their 
work were not mentioned in the 
National School Library Standards. The 
following is a list of those tasks:

• preparing grant applications,

• participating in professional 
organizations (local, state, and 
national),

• presenting sessions at professional 
meetings outside the district,

• developing opening-day collec-
tions,

SUBSTANTIAL  
OVERLAP EXISTS  
BETWEEN THE 

FUNCTIONAL 
DEFINITION AND 

THE ROLE OF THE 

SUPERVISOR AS 

DESCRIBED IN THE 

NATIONAL SCHOOL 
LIBRARY STANDARDS.
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• moving library collections when 
the occasion arises,

• consulting with architects 
and project managers for new 
buildings, and

• selecting furnishings for new 
facilities and renovations.

Some of these tasks are identified in 
the AASL Standards for building-
level librarians, but are not discussed 
for the district supervisor. In 
addition to this list, the standards 
book contains nothing about super-
visors’ participation in professional 
development for their own learning 
and needs as managers and coor-
dinators of district programs. If 
professional development isn’t 
mentioned in the National School 
Library Standards, how can supervi-
sors expect to get the continuing 
education they need to best serve 
the students, teachers, and school 
librarians in their districts?

“Other Duties as Assigned”

Many supervisors indicated that, 
as district personnel, they have 
responsibilities outside of serving 
the school library program. While 
it would be ideal if every individual 
supervising libraries had no other 
responsibilities, it is not the reality. 
With these “other duties as assigned” 
affecting so many supervisors, not 
discussing them in the National School 
Library Standards presents an unreal-
istic view of the supervisor’s current 
role.

One respondent reported spending 
50 percent of working hours on 
library services, with the rest of the 
time being focused on the district’s 
literacy curriculum, reading inter-
vention programs, and professional 
development for English/language 
arts (ELA) teachers. This situation 
was not unique. Of those surveyed, 
44 percent of supervisors said they 
spend a portion of their time on 
something other than school library 
services. The percentage of time 
spent on other responsibilities 
ranged from 5 percent to 95 percent 
with a mean average of 41.6 percent 
of these supervisors’ time spent on 
responsibilities unrelated to library 
programs.

The range of activities that supervi-
sors were responsible for outside 
of school library services was fairly 
wide. Though it was relatively 
common for respondents to state they 
were also in charge of educational 
technology in some way (31.3 percent 
of supervisors had responsibili-
ties here) or providing professional 
development in areas not related 
to school libraries (28.1 percent), 
some supervisors had far more-
diverse responsibilities. Thirteen 
respondents were also charged with 
managing textbook acquisition and/
or distribution for their school 
district; six respondents were also 
responsible for the ELA content area; 
four had roles in grant funding; 
and one respondent had duties in 
the human resources department. It 
was also interesting to note that, of 
the districts with student popula-
tions over twenty-five thousand, 7.3 
percent of respondents (eleven indi-
viduals) also had responsibilities as a 
building-level librarian.

One could argue that having “non-
library” responsibilities takes away 
from the supervisor’s ability to focus 
on school libraries. One could also 
argue that these other duties make 
the supervisor more integral to 
district operations. Either or both 
arguments could be made, and more 
research is needed to determine 
what effect these other responsibili-
ties have on the library supervisor’s 
ability to effectively serve and 
advocate for school libraries.

What Does This Comparison 
Mean? Why Should We Care?

Doing a comparison between the 
National School Library Standards and 
the results of the Lilead Surveys 
isn’t an entirely straightforward 
endeavor. The surveys had to be 
broken down into very specific 
tasks to get a representative count 
of participation, while the AASL 
Standards are not limited to specific 
tasks and speak more generally about 
overall responsibilities of supervisors. 
This difference makes the working 
definition appear overly detailed, 
while the AASL Standards are able 
to keep things at a more general level 
and present ideals. But why should we 
care about such a comparison?

Programmatic and learning 
standards such as the National School 
Library Standards guide professionals 
across the field in working toward 
their ultimate potential. Standards 
set the bar high so learners in our 
schools can be served by effective 
school libraries that meet their needs. 
However, we must pay close attention 
to the differences between what we 
know supervisors are doing and what 
is prescribed to their role by the 
standards. It is vital that research-
ers ask questions about how the 
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supervisors’ work is related to the 
standards to better understand 
whether the standards are being 
met—and if the ideas that are 
presented in the standards book 
are realistic. It is also vital that 
people in the fields of school 
librarianship and school library 
management understand the 
realities of what is possible given 
the difficult situations that some 
supervisors are in, particularly 
in light of the additional respon-
sibilities many supervisors have 
outside of library services.

A supervisor is often the only 
person at the district level with 
professional knowledge and 
experience with school libraries. 
Therefore, it is crucial that we 
understand what these indi-
viduals do and what they need to 
successfully support their build-
ing-level librarians, enabling 
them, in turn, to successfully 
serve learners and communities.
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Over the last year, many stories 
have been shared of adopting 

and implementing the National 
School Library Standards for Learners, 
School Librarians, and School Libraries at 
the school and district level. What 
does that process look like at the 
state level? This is the story of the 
adoption journey in Maryland.

In Maryland, national standards 
in any discipline are reviewed and 
revised with student and educator 
needs in mind. The approval process 
for all standards includes stakeholder 
review and revision followed by a 
public comment period. Comments 
are then considered and used to 
inform further revisions. Finally, 
guidance, supporting documents, 
curricular frameworks, and profes-
sional learning are developed to 
support the new standards.

Ours is a story of cooperation, col-
laboration, and consensus. From 
the first perusal of the new AASL 
Standards, through the alignment 
with content standards, to the 
input of district supervisors, and 
the preparation to present the 
standards to the Maryland Board 
of Education (MBOE), this process 
has been carefully choreographed 
to ensure curricular alignment and 
statewide acceptance. The intent of 
this article is to detail the steps and 
timeline that have been implemented 

at the Maryland State Department 
of Education (MSDE), Office 
of Instructional Technology and 
School Library Media to submit the 
standards for review and acceptance 
by the state board of education.

Process

Anyone who has worked in or 
with state governments knows 
that processes for approval and/
or adoption are very detailed and 
involve multiple sequential steps 
that must be followed. With that in 
mind, those involved understand that 
getting documents approved all the 
way up the chain to the top is neither 
quick nor simple, and plan their 
timeline accordingly. To be accepted 
as Maryland standards, national 
standards must be reviewed—and 
revised if necessary—to ensure that 
they are appropriate for Maryland 
students and address the knowledge 
and skills our students need. This 
process includes establishing a 
review committee, soliciting input 
from stakeholders, and posting the 
standards for public comment. The 
new standards are then presented 
to the MBOE for approval and 
adoption. If nothing else, this 
process teaches patience.

The path to adoption began early 
in 2018 following the November 
2017 AASL National Conference in 

Phoenix. In our state, the Education 
Specialist for School Library Media 
position was vacant until February 
2018, so the process to adopt the new 
standards didn’t begin until after 
it was filled. To begin the process, 
input was solicited from Local 
School System (LSS) school library 
supervisors at a statewide meeting 
in February. The LSS boundaries 
are drawn along the borders of the 
twenty-four counties in Maryland; 
therefore, each supervisor represents 
a county and its school librarians. 
These supervisors were asked to 
review the National School Library 
Standards through the lens of the 
Maryland College and Career-Ready 
Standards and other state content 
standards.

Using the supervisors’ comments 
and suggested edits, some wording 
on the standards was revised by the 
Education Specialist for School 
Library Media, and then the 
revised version of the standards 
was published for public comment. 
The changes were very minimal, 
but had to be tracked and noted so 
that comments could address the 
unedited and edited versions. In 
the spring of 2018 a survey was 
created and the revised standards 
were posted on the MSDE School 
Library Media Program website for 
public comment. Input was requested 
for each of the frameworks, and 
broken down further by each Shared 
Foundation.

Once these steps had been completed, 
the next step in the process was to 
request approval from the MBOE 
(the governing body for the MSDE) 
to adopt the standards. The approval 
process has very defined steps, 
language, documents, and timelines. 
First, a written request is submitted 
to be put on the agenda to present the 
proposed new standards at an MBOE 
meeting. The request requires 
approval by the Division Director 
and Deputy Superintendent for the 

Ours is a story of 
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Office of Teaching and Learning. 
The request must contain the 
reasoning behind adopting the new 
standards, including background 
information, an executive summary, 
and any action requested. The 
materials that accompany the pre-
sentation to the MBOE have to be 
compiled and submitted in advance, 
including hard copies for board 
members and public attendees, and 
copies of any presentation slides. All 
of the accompanying materials must 
be accessibility compliant.

When a date and time to present 
is set, the agenda will indicate 
the amount of time that will be 
allotted for the presentation and any 
discussion or questions. Writing a 
request to present to a state board 
of education is much more than just 
adhering to the forms, language, 
and timeline. The board members’ 
prior knowledge must be taken 
into account as well as what infor-
mation they will need to be able 
to understand the topic and take 
action. Anticipating answers to 
questions in advance contributes to 
a positive outcome.

After a successful presentation to the 
MBOE, the board votes to approve 
moving the standards forward to the 
Administrative, Executive and Leg-
islative Review Committee (AELRC) 
for a fifteen-day review period. If the 
AELRC does not hold up the process 
for further review of the standards, 
the standards then go out for a 
thirty-day public comment period.

Following the public comment 
period, the MSDE reviews and 
summarizes the comments and 
either presents the MBOE with 
a recommendation to accept 
the standards document in 
its original form, adopt 
a revised form based on 
comments (as long as the 
changes are not substan-
tive), or begin the process again 
with the supervisors to revise, 

Writing a request to present 
to a state board of education 
is much more than just 
adhering to the forms, 
language, and timeline. 
The board members’ prior 
knowledge must be taken 
into account as well as what 
information they will need 
to be able to understand the 
topic and take action.
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get comments, and resubmit it to 
the MBOE because of a substantive 
change.

The MBOE then votes to adopt the 
final form of the standards. Having 
been officially adopted, they become 
state standards and can be published, 
shared, and built upon at the state 
level.

Involvement of Stakeholders

Throughout the process of adopting 
standards for the entire state to 
follow, participation by stakeholders 
must be ensured. In this case, the 
primary stakeholders are the school 
librarians and their supervisors at 
the district level. The meeting with 
the supervisors near the beginning 
of the process provided them with 
the opportunity to spend time 
closely examining the standards 
and discussing alignments with 
the state College and Career-Ready 
Standards. Extremely rich discus-
sions surrounded the process of 
standards approval and implemen-
tation. As part of the goal to solicit 
public feedback, each supervisor was 
encouraged to share the survey with 
their school librarians, central office 
staff, and parent teacher groups. 
Some even proposed time during 
professional development meetings 
for school librarians to record their 
responses on the survey. Getting as 
much feedback as possible during 
the process was vital.

An analysis of the responses to the 
survey found that all the comments 
were positive. They extolled the 
virtues of very well-crafted standards. 
One respondent commented that it 
would be very beneficial to current 
and future school librarians to work 
with just one set of standards that 
apply to learners, librarians, and 
libraries instead of dealing with 
state standards, national standards, 
and sometimes different local 
standards. Other comments revealed 
enthusiasm for the fact that the 

standards encourage collaborative 
teaching, emphasize scaffolding 
information-literacy skills, and 
articulate the connection between 
creativity/innovation and the 
teaching/learning process.

Next Steps

As I write this in December 2018, 
the subsequent steps in the approval 
journey will involve alignment 
with other content standards and 
producing supporting documents 
and training materials. First, the 
standards must be published in a 
simplified format for the district and 
state curriculum specialists. Front-
loading some of that work can be 
accomplished immediately by tran-
scribing the standards from a tabular 
format to a list format and soliciting 
feedback from the specialists at the 
MSDE as to the standards’ usability 
in their content areas.

The next step will be to produce 
resources to promote implementa-
tion. Many quality resources are 
already available to promote imple-
mentation, so careful examination 
will be required to avoid unnecessary 
duplication. AASL has a goldmine 
of materials accessible from the 
standards portal at <standards.aasl.
org>. These resources include info-
graphics, one-pagers, templates, and 
webinars. The Maryland Association 
of School Librarians (MASL) sent 
two members to the 2017 standards 
implementation pre-conference 
training in Phoenix, and MASL also 
has materials that can be added to 
a repository of training resources. 
One plan is to create credit-bear-
ing classes on implementing the 
standards that will allow school 
librarians to work toward recertifica-
tion while they learn.

Another resource that must be 
updated is the crosswalk that aligns 
the state and National School Library 
Standards. The current matrix 
compares the last two versions 
of the state curriculum, the state 
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technology standards for students, 
and the previous AASL standards 
for students and librarians. All of 
these standards are at least eight years 
old. With the adoption of the new 
Maryland School Library Standards, 
a new matrix will be created that 
aligns them with the most recent 
national technology standards. 
AASL has crosswalks on its standards 
portal that align the National School 
Library Standards with the Interna-
tional Society for Technolog y in Education 
Standards for Students and Educators and 
the Future Ready Framework. These 
will be useful templates for our new 
Maryland crosswalks.

Finally, attention must be given 
to aligning the current evaluation 
instruments for school librarians 
and school libraries with the newly 
adopted standards. It would be very 
powerful to be able to give assistant 
superintendents and building-level 
administrators a checklist that shows 
the alignments in a very concise 
way. Once again some of that work 
has been done by the authors of 
the AASL Standards book with the 
chapters in Part III: Assessment 
and Evaluation and the Evidence of 
Accomplishment appendix.

Other areas of focus for implement-
ing the standards at the state level 
include strategic planning, implica-
tions for collaborative relationships, 
locally produced teaching documents, 
and alignments with current 
teaching strategies.

The MSDE School Library Media 
Program does not currently have a 
published strategic plan. Adoption of 
the new Maryland standards would 
provide the perfect opportunity to 
develop a comprehensive, collab-
oratively produced plan that can be 
shared on the School Library Media 
Program webpage. Sharing the plan 
publicly fosters a sense of responsi-
bility to actively work toward meeting 
the goals of the plan. Working col-
laboratively on developing the plan 

establishes stakeholder voice and 
investment.

A successful implementation plan 
for standards at the state level must 
address multiple access points to 
the standards. One area that is 
often overlooked is the collabora-
tive relationship between the state 
department of education and the 
institutions of higher education that 
have educator preparation programs. 
Well-prepared school librarians will 
have a thorough knowledge of the 
new state standards and be confident 
integrating them into their lessons, 
practices, and library administra-
tion.

Maryland recently launched an Open 
Educational Resources (OER) Hub 
at <oercommons.org>. To populate 
the OER Hub, master teachers were 
tasked with creating standards-
aligned resources in multiple content 
areas. The new school library 
standards will provide another 
opportunity to employ master school 
librarians to create quality resources 
specifically for the Library Media 
Group.

Another area of focus for future 
work with the new standards will be 
to adapt previously created, leveled 
learner competency documents. 
Numerous lessons, lesson seeds, and 
curriculum documents include 
the standards and competencies 
that were adopted ten years ago. A 
quick reference chart that aligns the 
Competencies of the standards with 
key words of the previous curriculum 
would encourage ease of implemen-
tation by making it very easy to see 
the continuum from the old to the 
new.

In conclusion, this journey to adapt 
the National School Library Standards for 
Learners, School Librarians, and School 
Libraries to be accepted as Maryland 
School Library Standards has been 
a growth and learning experience 
for me. I find myself thinking of 

these standards for practice in many 
different ways. I looked at them from 
the practitioner point of view when 
we were aligning them to current 
state content standards. I looked at 
them from a stakeholder point of 
view when designing the survey for 
public comment. I then had to adjust 
my focus to look at them from a state 
agency point of view. This process 
required crafting a proposal that 
not only conveyed the importance 
of these revolutionary standards 
to the profession, but also clearly 
explained how they would transform 
teaching and learning across the 
state. It’s almost as if the standards 
are the Earth, and I am looking at it 
as terrain, a map, a globe, and a view 
from space. I would encourage all of 
you to think of the AASL Standards 
that way and look at them from many 
different angles to truly know them 
and infuse them completely in your 
practice.

Laura Hicks is the 

education specialist for 

school library media 

at the Maryland State 

Department of Education. 

She provides leadership in the area of 

school libraries to school districts and other 

organizations, and speaks for school libraries 

on state governing boards and committees. 

Leveraging her experiences in school and public 

libraries toward leadership roles in local, state, 

and national organizations has earned Laura 

her current positions as the AASL Region 2 

Director and an At-Large Member of ALA 

Council.

77Volume 47, No. 5  |  May/June 2019



ARTICLE

NAVIGATING THE LIBRARY

SLOPES: DISPOSITIONAL

SHIFTS IN THE NATIONAL

SCHOOL LIBRARY STANDARDS

78 Knowledge Quest  |  Journeying with the AASL Standards



Kathy Cromartie
kcrom001@odu.edu

Elizabeth Burns
eburns@odu.edu

The National School Library Standards 
for Learners, School Librarians, and 

School Libraries challenge school 
librarians to embrace change 
and imagine the library as an 
evolving environment, thriving 
in an ever-changing educational 
and information landscape. This 
growth mindset can be chal-
lenging to achieve and requires 
certain “patterns of acts” or dis-
positions (Katz and Raths 1986, 7). 
Dispositions add another require-
ment for school librarians who 
must possess thorough skills and 
extensive knowledge—an added 
component that makes a school 
librarian dynamic and impactful.

School librarians straddle two pro-
fessional fields: education and library 
science (Akers 2015). As educators, 
they teach the information practices 
and behaviors embedded in the 
information field while simultane-
ously modeling the characteristics of 
learners, information seekers, and 
curators and creators of knowledge. 
School librarians must engage the 
skills of both educator and infor-
mation professional, wearing two 
identities like a pair of skis as they 
navigate the slopes of information 
use and instruction. Having a set of 
foundational behaviors, or disposi-
tions, helps guide school librarians 
and keep them anchored throughout 
this professional adventure.

Gatherer, Contributor, 
Connector, Creative Force, 
Defender, and Guide

The release of the AASL Standards 
allows for a refreshed examination of 
dispositional behaviors aligned to the 
Shared Foundations. Dispositions 
supporting the Key Commitments 
and addressing the Competen-
cies champion and revitalize best 
practices; these best practices can 
be identified and modeled by the 
school librarian. Here we offer a 
newly enhanced set of professional 
dispositions presented as nouns, per-
sonified beliefs the school librarian 
can embody. These dispositional 
traits, when embodied, make a 
librarian more valuable. As Jami 
Jones and Gail Bush (2009) have 
stated, for a disposition to become 
practice, one must frequently and 
voluntarily engage in the practice. 
Aligning practice to the Competen-
cies, a school librarian frequently 
and voluntarily gathers, contributes, 
connects, creates—and encourages 
creation, guides, and defends.

A librarian needs to be a gatherer. 
Not a hoarder of materials that 
may be of use, but rather display 
behaviors similar to those of an 
ethnographer researching a learning 
tribe, gathering understand-
ing of the community. A school 
library professional is aware of the 

school environment and focuses 
attention on the school’s needs. The 
school librarian listens to indi-
viduals—students, teachers, parents, 
and community members—“with 
understanding and empathy” (Costa 
2014), observing them in physical 
and virtual learning spaces. Through 
the Shared Foundation of Curate, 
the school librarian wonders about 
and documents learning in the 
cognitive, affective, developmen-
tal, and physical domains, taking 
in “data from all senses” (Costa 
2014) and recognizes the power 
of knowing learners, the learning 
culture, and learning resources. 
School librarians are versed in the 
school’s mission and curriculum.

A gatherer is conscious of all learners 
and their varying strengths and 
struggles. It is with this under-
standing school librarians use 
knowledge to predict needs, curate 
the most appropriate resources in 
a variety of formats, and provide 
support. AASL acknowledges the 
Shared Foundation of Curate in 
its AASL Standards document. 
The document reiterates, “expert 
curation, conducted by a qualified 
school librarian, is essential to 
ensuring that the collection meets 
the needs of learners and educators” 
(2018, 98). A good gatherer knows 
the community as a group and as 
individuals and curates with them 
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in mind. Figure 1 illustrates this 
disposition on a continuum.

Another essential disposition 
is acting as contributor. A school 
librarian must offer, share, invite, 
and provide time, resources, and 
expertise for the academic success of 
learners. School librarians define 
themselves as professionals who are 
ready with hands and heart open 
as a resource and support for other 
educators and learners. Finding 
opportunities to share just the right 
thing at just the right time dem-
onstrates listening and truly seeing 
a learner or classroom teacher. 
These interactions can be the spark 
that transforms relationships and 
learning in a school community. 
Some ways of contributing include:

• Contributing to the school 
library profession through 
membership in organizations, 
conversations with other profes-
sionals in the field, and action 
research, which can energize a 
librarian and the profession

• Offering ideas, lessons, and 
resources to teaching colleagues 
as another way to invite and 
encourage more-robust instruc-
tion and collaboration

• Participating in thoughtful 
professional discussions 
and asking questions

• Contributing resources, tools, 
and strategies that build relation-
ships, promote learning, and 
support intellectual freedom

• Contributing information-literacy 
expertise to the collaboration 
table to enrich student learning

• Contributing through co-teaching 
activities to support curriculum 
and content integration

For the school librarian’s contribu-
tions to be understood, effective 
communication is required. Being 

Shared 
Foundation Dispositional Shift

Practices of the School 
Librarian Demonstrating  
This Disposition

Curate

From Hoarder  
(Materials focus)

to

Gatherer  
(Learner focus)

Listening

Documenting

Observing

Collecting insights

Reading curriculum, mission 
statements, professional 
learning research

Building a collection that  
meets the needs of the 
school community

Figure 1. Disposition of a gatherer.

Shared 
Foundation Dispositional Shift

Practices of the School 
Librarian Demonstrating  
This Disposition

Collaborate

From Protector  
(Knowledge owner) 

to    

Contributor  
(Knowledge creator)

Sharing

Giving

Collaborating

Co-teaching

Developing relationships

Figure 2. Disposition of a contributor.

Shared 
Foundation Dispositional Shift

Practices of the School 
Librarian Demonstrating  
This Disposition

Inquire

From Builder  
(Isolated learning goals)  

to

Connector  
(Connections)

Making connections between:
school and real world 
learners to information 
tools to creation etc.

Making learning personally relevant

Reflecting

Figure 3. Disposition of a connector.
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a contributor demonstrates a school 
librarian’s engagement in the 
profession. Not only being aware 
of connections but acting on them 
promotes the Shared Foundation 
of Collaborate as school librarians, 

“demonstrate the importance of 
personal, social, and intellectual 
networks by modeling the use of a 
variety of communication tools and 
resources, and cultivating networks 
that allow learners to build on and 
create new knowledge” (AASL 
2018, 88). Figure 2 illustrates 
this disposition on a continuum.

The tendency to find, create, and 
develop connections, to be a connector, 
is a required disposition for a 
school library professional. A school 
librarian needs to make connections 
within the multiple roles and respon-

sibilities of the job to streamline 
tasks, impact learning, and commu-
nicate a strong vision. Examples of 
connections that are made include:

• Learners to information and ideas

• Library to classroom

• Classroom to whole school

• School to the real world

• Mission statements, philosophies, 
and policies to the library program

• Tools to creation

• Inquiry and information 
skills to content

• Big-picture concepts to 
individual learning

• Data and documenta-
tion to advocacy

• Budgeting needs to 
student learning

• Assessment to learning

• Library organization to user access

• Current understanding 
to new information

Being a connector is like being 
a weaver of a learning web for 
students. Seeing connections and 
developing these bonds impacts 
the whole school’s learning culture. 
Through the Shared Foundation 
of Inquire school librarians model 
investigation of resources using 
multiple literacies. The language of 
the Shared Foundation discussion in 
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the standards book helps elaborate 
on this disposition when it describes 
the need for “a school librarian to 
be conversant in a wide variety of 
information resources and multiple 
literacies” (AASL 2018, 71).

Being a creative force is important 
for all educators and especially for 
school librarians. An open, playful, 
flexible stance can bring innovation 
into the library and learning space. 
The Shared Foundation of Explore’s 
Key Commitment challenges 
learners to “discover and innovate 
in a growth mindset developed 
through experience and reflection” 
(AASL 2018, 38). When professional 
educators are creative, they update 
their understanding and toolkit 
of teaching strategies, providing 
more exploratory opportunities. 
Embracing rather than fearing 
mistakes brings energy to the school 
librarian as a lifelong learner. When 
a school librarian is willing to take 
risks and explore possibilities, a 
sense of adventure and excitement 
infuses the learning. Using flexible 
thinking for problem solving is 
important, as there are many con-
straints in education and specifically 
on the school library. A professional 
with a creative mindset can overcome 
obstacles as well as initiate plans with 
enthusiasm. A creative force can be a 
contagious force and can move school 
cultures from institutions to inspira-
tion. Another way of viewing this 
disposition is illustrated in figure 4.

Another important disposition 
for school librarians to demon-
strate is being a defender. Librarians 
need to advocate for underrepre-
sented populations, differentiated 
learners, and intellectual freedom. 
They can do this through their 
actions and decisions as well as 
their words. Developing collec-
tions that have windows and mirrors 
for all readers, and providing 
access to tools and resources for 
all students support an inclusive 

Shared 
Foundation Dispositional Shift

Practices of the School 
Librarian Demonstrating  
This Disposition

Include

From Defensive  
(Protective stance)

to    

Defender 
(Proactive stance)

Curating to build empathy

Modeling ethical information use

Advocating for library program

Considering all patrons  
in policy decisions

Championing intellectual freedom

Figure 5. Disposition of a defender.

Shared 
Foundation Dispositional Shift

Practices of the School 
Librarian Demonstrating  
This Disposition

Engage

From Seeker  
(Find facts)

to

Guide  
(Evaluate, remix, create)

Evaluating resources

Modeling ethical use and 
reproduction of materials

Encouraging safe online practices

Promoting digital citizenship 

Figure 6. Disposition of a guide.

Shared 
Foundation Dispositional Shift

Practices of the School 
Librarian Demonstrating 
This Disposition

Explore

From Enforcer  
(Rules, fines, equipment guard) 

to    

Creative Force  
(Spark for learning)

Being curious

Playing and experimenting

Exploring possibilities

Using design cycle

Making mistakes

Energizing and personalizing 
learning

Figure 4. Disposition of a creative force.
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learning community. Reconsider-
ing policies and procedures that 
are limiting or present barriers to 
access and contribution allows for 
greater participation by all learners. 
The AASL Shared Foundation 
of Include calls upon school 
librarians to “facilitate experiences 
in which learners exhibit empathy 
and tolerance for diverse ideas by 
developing learners who engage in 
informed conversation, debate, and 
persuasion and by guiding learners 
to contribute to discussions in 
which multiple viewpoints on a topic 
are expressed” (AASL, 2018, 80). 
Figure 5 illustrates this disposition.

Finally, the school librarian is 
a guide, playing orienteer to the 
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World Wide Web to embody the 
Shared Foundation of Engage. 
In this role the school librarian 
models and facilitates the ethical 
use of information for the school 
community. Championing positive 
digital citizenship and respon-
sible content creation that models 
respect for authors and creators, 
the school librarian advocates 
for the “social, ethical, and legal 
implications of information 
access, services, and technologies” 
(AASL 2018, 115). Having a strong 
backbone on these issues will carry 
a school librarian beyond the role 
of teacher or library manager to 
democratic leader. Figure 6 shows 
the continuum of this disposition.

To gather, contribute, connect, be a 
creative force, defend, and guide are 
demanding dispositions that make 
an excellent school library profes-
sional. School librarians use these 
dispositions like poles of support 
as they glide down the slopes of 
student learning and curriculum. 
They leverage their roles of teacher 
and librarian like skis giving 
them direction and momentum 
to traverse the slopes of academic 
knowledge and skills learners must 
navigate. Maintaining a balance 
built on best practice through 
the educational landscape ahead, 
school librarians are ready to soar.
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charts, and exit slips 
tailored for each 
lesson; and

•  rubrics for all six 
Shared Foundations, an 
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Libraries are the heart of the school, the place where everything 

happens. From staff meetings and retirement parties, to classroom 

pictures and baby showers.

CBC COLUMN

When I was a kid, the one thing I 
always wanted that I could never 

have was more time in my school 
library. It was not enough to scour 
the shelves and check out my haul; 
I wanted time to read books. This 
desire led to my sneaking novels 
in class when I was supposed to 
be paying attention and a spec-
tacular report card comment that 
said, “Allison needs to learn that 
classroom time isn’t library time.” I 
never learned, but I did get better at 
reading undetected.

I loved books. Holidays and birthdays 
meant new books to read and add 
to my personal bookshelf. And 
every summer my mom would take 
my sister and me to our public 
library, where I’d enter the reading 
challenge, check out my first stack of 
books, and travel to as many places 
as the pages could carry me. At the 
end of the summer, I’d redeem my 

book log for a pizza coupon. No other 
pizza has ever tasted so good. I spent 
the rest of my childhood with my 
nose in a book, blissfully unaware 
of the privilege I enjoyed by having 
fingertip access to books.

Years later, I became a teacher in 
a rural high school, and I quickly 
recognized the students’ barriers 
to book access. Miles of farmland 
and winding backroads lay between 
some students and the nearest 
library. Many of my students were 
from low-income families and did 
not have books or Internet access 
in their homes, nor did they have 
transportation to the library. Little 
Free Libraries had not yet appeared, 
and the nearest used bookstore was 
eighteen miles away. The closest 
store selling new books was twenty 
miles away. For many students, their 
only access to books was through the 
school library and their teachers’ 
classroom libraries.

Because my students had learning 
disabilities, their situation was 
even more complicated than that of 
students in other classes. My students 
needed support and read-alouds to 
navigate novels. I pulled out all the 
stops with accents and voices, and I 
loved every second of it. I think my 
students did, too. Their favorite 
class-selected read was the Harry Potter 
series, which I began one semester 
and continued over the next school 
year with subsequent books. The 
students’ joy was infectious, and I 
knew I was doing something right. 
Unsurprisingly, their reading com-
prehension levels soared over a short 
period of time, and some of them 
started hanging out in the school 
library!

But the momentum came to an 
abrupt halt when the school admin-
istration changed, and my classroom 
reading choices quickly landed me 

Why I Wrote about Libraries in 
My Debut Novel
Allison Varnes
allisonvarnesauthor@gmail.com
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in the principal’s office. “Are you 
teaching witchcraft?” he asked. After 
I said, “No,” I was instructed not to 
teach the series again. I replied, “I’ll 
tell you what. If they’re levitating 
by October, you can fire me.” But it 
was no use. My class lost the freedom 
to read whatever they wanted. As a 
professional, I found the experience 
degrading and absurd. As the person 
responsible for sparking the joy of 
reading in my students, knowing 
that their futures as readers hinged 
on their access to and engagement 
with books, the experience was 
absolutely devastating. The tragedy 
of this situation went beyond 
censorship. Although some learners 
were able to read independently after 
several semesters of high-interest 
reading and continued the series, 
many of my students still couldn’t 
read novels on their own. They did 
not have the option of checking out 
the books from our school library 
and reading them. They couldn’t 
listen to the book on OverDrive 
at home because they did not have 
Internet access, computers, or audio 
equipment. They were stranded. In 
one swift decision, they were robbed 
of their opportunity to experience 
the Harry Potter series.

Time passed, and my outrage did not. 
I left the classroom for a doctoral 
program so I could explore the 
impact of educational reform policy 
on teachers. One night as I worked, I 
thought back on that time in my life 
when I was completely powerless, and 
I found myself wishing I could have 
done something to save what we lost. 
Two seconds later Property of the Rebel 
Librarian was born.

While I was dreaming up the story, I 
made a conscious choice not to have a 
public library within walking distance 
for the main character, June. I could 
have disrupted the narrative with the 
inclusion of a public library, and it 
would have been wonderful to give 
the characters another opportunity 

Without [Ms. Bradshaw], the library where June 

always felt wonder and safety becomes a different 

environment. It changes the school, and it changes 

June herself. Robbed of her joy and driven by the 

injustice, she rises up and becomes the rebel librarian 

when she makes the difficult choice to operate a 

secret banned book library out of an empty locker.
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for book access outside the realm 
of their school’s control. However, 
that is not the reality that so many 
students experience. It certainly was 
not my students’ reality. I wanted 
my characters’ limited book access 
to mirror that of my students. And 
perhaps most importantly, I wanted 
to highlight the importance of school 
librarians in the lives of kids. For 
many students, their school librarians 
are the only librarians they will 
encounter during childhood. This 
is why the world grows much darker 
for June Harper and the kids at 
Dogwood Middle after Ms. Bradshaw 
is suspended. The impact is felt most 
by June, who has a strong relation-
ship with Ms. Bradshaw. Without 

her, the library where June always felt 
wonder and safety becomes a different 
environment. It changes the school, 
and it changes June herself. Robbed 
of her joy and driven by the injustice, 
she rises up and becomes the rebel 
librarian when she makes the difficult 
choice to operate a secret banned book 
library out of an empty locker.

I believe libraries are safe spaces 
for kids not just because of the 
books on the shelves, but because 

of the people who run them. Take 
the human touch away, and you’re 
left with a room full of books without 
connection.

Libraries are the heart of the school, 
the place where everything happens. 
From staff meetings and retirement 
parties, to classroom pictures and 
baby showers. It’s where I had a vision 
screening in fifth grade and found out 
that I needed glasses, and I knew that 
my life was over. That was a terrible day 
for me. Guess what I did? I sobbed on 
the shoulder of my school librarian.

There is a reason why I never wanted 
to leave my school library.

There is a reason why, when I was 
a teacher intern supervisor for my 
university, I always met with my 
students in their school libraries.

It’s home. It’s my safe space. And I will 
never, ever have enough time there.

Allison Varnes has fought for her students, like librarian Ms. Bradshaw in Property 

of the Rebel Librarian (Random House 2018). She taught English in special education 

for eight years and once had to convince administrators that The Lion, the Witch and 

the Wardrobe is not an endorsement of witchcraft. She’s from a family of teachers and 

has a PhD in education from the University of Tennessee. And like heroine June, Allison is 

a former marching-band geek. When she’s not writing, she howls along to the Hamilton 

soundtrack with a trio of Chihuahuas named after Peanuts characters. Find her on Twitter 

at @allisonvarnes or on Facebook at facebook.com/allisonvarnesauthor.

I believe libraries are safe spaces for kids not just because of the 

books on the shelves, but because of the people who run them. 
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